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~ schools and Cﬂmmunltlés have tried.

plés of programs and strategies. _ .

i1 B L £l N - 5 s : 15
o _ T ABOUT THE CORE CLIFR,TCUIUH
. ON PREVEN’IIHG/REDUCING SCHOOL ;
- VIOLENCE" AND VANDALISHM .
THE ‘NATIONAL SCHOQL RESOURCE NETWORK APPROACH 7
i B f i . =

The. National School Resourece Nétwaka(NSRN) was establisﬁéd undex é'grant from the

law Enforcement Kssistance Adm1ﬂ1%t£atl@ﬂ Office of Juvenile Justice and Delin-
quency Prevention, gs a -resource to schools Ercubled by iflme, violence, vandallsm
and disruption. The network prVLde= nationwide tralnlng events, techni 1 assis-
tance, and information dissemination to assist schools in- p:evsntlng,a _zducing

‘these problems. The focus of, all Network activities is on the collec=ivn, sharing,

and,dissemimation of resources--most particularly the 1deas and strateg;es that

i ' .

LA Qaﬁlanal Center, managed by the Center for Human Services and based in. Hﬂ““=ﬂ?

_tom, D.C. ¢ and. Reglanal Centers in Boston, Hassafhusetts, Atlanta, Georgic. Ai-
cago, Il;lﬂﬂls -.and Sad Rafael, Californmia, will carry out the mandates ... the
NetWork. Also partlc1patlng in the Wetwork are 34 national Qrganlzatlcns whlch
form an actlve cansart;um ta enhance sérvice and dellvery efforts. S th{r
THE ‘CORE CURRICULUM
The Core Fuleculum includes seven courses des;gned for delivery either in a com- -

preheénsive 5-day workshop. 1ncarpofat1ng all “the. Enufses or in separate special pre-

sentations. The seven courses are as follnws -
&

Course 1+  Putting It All TagetherugndwTakfigrigfﬁame

Thls cautge provides an overview of a plann;ng and evaluation process that partici-
pants can,apply in implementing ;déas and strategies in their own schools and com-.

‘munitiee. ThHe' course also”allows particifyants the apportgnity to reflact .on work-

shop content and seleﬁt from among the ideas bnd strategies presented those which _
best meet their schﬁol ﬁEEQS ‘ i . . ‘n K

¥ - B
. . ' . é - T, : - !
&@ggE;VD,,Lln . : s . e

* . S ) B « : 3 : : . g -
This, course covers a range of issues and practices surrounding the development and

implementatisn of an effective school discipline program. The focus will be~on
clarifying reasons for é1521p11ne building conceptual frameworks for undezstandlng - 3
behavior prablems, describing policy caus;deratlans, and providing specific exam= . -
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~Course 6: Enviromment

. g. - 7~ . .
.Lourse 3: School Climate

The ‘purpose of the gourse i$ to introc
'school climate' with the goal of eff:
of improving -school climate.without a
first defines .school climate, and ths
Thesé” include formal and informal as

* tions, -stress reduction  and manageme

related education as a relevant curric

i

. vagé;éré: Interpersonal Relations

-erview and definition of
age.
mmunity .action.
. assess and ‘imgrove it.
nt of inﬁgrpersgnal rela-
2ment in change, and law-

culcepty 1
. positive
istrative o.
tusses LA
at, imp: vér
idenit 1nve

Mo ap

The goal of the course is to intrcd.ce ap;, »ac 2s and resources to identify, man=

age, reduce, resolve and frevent crisis a
underlying assumption that hostile Inacident
1sion, anger and misunderstanding.

sions of deep hurt, frustration, co

sflict in schools. There is an
ind disruptive belravior are expres-

attention will-be given to grisig an. ronfljct intervention and management, gang

-ptablemg, problems of victims, and intercultural relations..
R 4 . C L ’

L

R ’ 4
Course 5: Sedurity

] b

“This "curse is designed to address a full range of preventive measures used to
improve the security of the school both during and after school hours. It will

. provide a variety of alternative approaches to school security which will enhance
schools' ability to improve the safetyﬂgﬁd”sgautityAaf the people and property.

Special attention will be given to an overview-of security problems, use of

security staff
ing of security. programs.

= . "

'to prevent problems, physical plant security, ana_désign and

non-

The course on environment provides guidance to gchool staff on ways to change

school enyironments and make them safer.

A full range of physical design strate-

gies that can be implemented in schools®is presented. ‘Many of the strategies can

be applied by school personnel and students.

An assessment checklist will allow

school personfrel to identify environmental problems,

i 1

Course 7:

lem Solving Pesource

+

The Community as a Prol

3

Cammunit& invelvement in the school can help the schools gredtly in solving prob-

lems of vialengg and vandalism. -

ment is presented, along with specific approaches for inc®easing schogl-community

linkage.

nity agencies, businesses, and organizations are stressed.’
b4 3 y 24 i

. is also discussed.

s

Use of parents and vdlunteers, the criminal justice community,
_ Interagency cooperation

+ A
- . = *
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:The focus 1is on ways
- The coqurse

Spe¢ifié

In this course a rationale for community involve-

*
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Backgreund and Rétianale

‘About
Course’

A survey of the Gallug Polls of publlc attltudes tcwérd educatibn from the past 10

years reveals that d;sc;pllne is ranked as the number one grcblem in schools.
the same time it %S well known that dlsclpllne is’a key factor in ‘the overall

solution ‘of abtainlng sdfe schools. The wellaknawn Safe Sclicol Study by the National

At

Institute 'of Education unequ;vgéally states that the single most important alfferénce

" between safe and violent schools is a
and consistent system of discipline."

discipline. The five modules deal with major é;émeats nEéES%ary fg: an efie:tlve
discipline program to operate within'any school. : '

- Pguzpqge ¥
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RPI Prlnclpal ..\whc 1ﬁ5t;tuted a firm, fa;:,
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The overall goal for the dlsc1gllné unit is, tg enhance the awareness of the gartlclgants
to the conteiporary issues and pract;ées surraund;ng the’ development and implemeéntation
The unit is designed tp meet the p:agmatlc!

~f an.effective ssh@@l dlSCLPllnE program.
needs of frontline school members, from teachers and administrators to pareﬁtg and

students, so that they may become equipped both cognitively .and exget;entlally with
sgec;f;; facts and tools to solve discipline Prmblems. ' .

Module 2.1 discusges three reasons for discipline; Module 2.2 looks at major cases.
affecting d;sclpllnary pal;zy and procedures; and Module 2.3 reviews policy and code
development. Module 2.4 'sets out six ways of understanding behavior, and looks at

J,' Qrablemssof behaylcr.
- & = .
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specific strateg;eg for manag;nq behavior based on each appraagh.
at a number of programs schools have instituted to deal wéth serious or chronic’

%

Module 2.5. lcoks1 Lo
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 Course _2 - Disciplins, ~ . 0 ' . Agenda
Module _ 7.1 - DiSEiE%E,i,n& _Who Does It-and Why? . . by Module
T@fg['ﬁmg . ‘ lihéii;l;‘ 'and 20 minutes . 3 , ’

.ﬂgdula Summary . -

Thls module asks: participants to look at discipline as a prcblem solving process that is
: strongly. affected by personal values and beliefs regarding what makes students behave.
Participants will have an opportunity to clarify their values, and learn how these values
impact their role as dls‘:lgllnarlans through a review of three major goals, for dlsclpllns,

1ng 5‘udent5 . : - . :

= = — e C— - A4 —
ﬁc;ﬁvﬁy/ Eaﬂiem Sumfﬁgw Time
1. I,t,gé,gt on ¥ : : ' . : ’ 7 10-15 min, |
A. Introductory Comments ' i °
An explanation for conceptualizing discipline as a problem- o "'”f
y . . solving process directly affected by Eirsanal values is
', presented. ‘ ’ ® ¥
" B. - Participants' Examples of Their Discipline Problems o
N Participants s.are real aisgiplgﬁé problems from their schools T 7
! “and ideas are given as to what.causes students to misbehave. . . f”
~ C.. Purpose Statement : R
. ' - s /; ) ) , - v s_,i. .
- "7 A rhcionale is presented ‘of the importance for disciplinarians .
to know what their values aYe regarding correcting students’ y :
micbehaviors and how these values affect the:l.r proPessional ' °
role. ' - : : : . s a
2. gggveyréf Atﬁitudes Toward Youth - : e L .10 min.

b Partlc;pants are.asked to complete, a survey designed to clarify . ’ .
their values on discipline &r participate-in a group process based < :
on the survéy. - : ) . " \

= . . : - : (\

3. Thrgéfaéaégns_fgg Discipline ‘ R 15 min. |

A. Intfoduction - ' ' -; . 7
- : The importance of knowing ‘our values®regarding what’hakes
- students behave- is stressed. B Lo '

: . . Al W
. - . i \ * * A
SI_; i} _ _ 4

\)4 — - I I — . e
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e Activity/Content Summary Time
,s;?f . - - = o - : L T 1 } . ‘ — —
- ‘B. Thfée'furpésas of DiséiEline L : e '
. : : ‘ 1 ‘ )
i Values rggarding’ dlSElpliﬂE typically- fall into three- categarﬁég .
. retribution, deterrence, and éducatlcn. -
C.  Retribution o ! ' S
B - : . . £ ; =t iy
Some’ disclpllnarlans believe affende;z should be made to serve' *
penance for their misbehavior. :
, b. Deterrence 7 o ‘ :
7 . ‘. : bt
Often a partliular discipline strategy is chosen to deter chér ;
p Paténtlal offenders. : , *
; a : g | N ) =
. E. Edu@;;iaﬁ-gegggilitatign . ; .
b Some peagle believe the students have a right tD learn from their
m;stakes and be given a.chanteé to learn mare acceptable behav;ars.
& Bl
F. g@géatiggfy}:Rétribgt;yg'and Dgterrénﬁrsg§;s .
Differences between.the three reas&ns/are Highlighted;~
B ' = . & ’ . ]
G. The Art of Discipline ) , o : >
A formula is pravided for an integrative approach to discipline. .
) H.= A Multl—ﬁu:pgse App;pach to DlSElEllnE
! The cansequences of’ punlshment when used aléne as a discipline
. strategy are EEVlEWEd . : S ,
4. Iﬁglgmggﬁing Eéuggﬁign§};imglti=pu:g;§e Discig};ngrgtratggégél 1% min.
A, Statemént Df'Task ) .
: par iclpants will look at 1llustrat1aqs of dlSZlEllnE strategies )
and learn how these strategies can be adapted to meet the three d .
. burposes of discigline- )
. B. A P:ablém Salutlan Example '
= CDPE—-An alternatlve tc suspéﬂ51cn prggrami ) é
- i !
‘C.« Other Illustfaticns Co S - ..
. - ‘ I o i ) 7
. 7 DlSElPllnE codes .and wark-ass;qnments as d;gg;pllne strateg;es are
. rev;ewed. , e
n';, ) . . i . -
- - . “ . a '
= ¥ - ° 4 - " L
’.- " = . -
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: - P ’.x; . 7 o
Acﬁvity/ C:gntent Summaw . : Tine
5. C}pi;i;;nﬁal Session h _ o . 15 min
A. small Group Activity S ) a '
’ Participants design stz;ategg.és to déal wlth the dlsclpllne grﬁhlems .
- 115ted at the beglnnlng of the session.
B.  Reporting Out
v Solutions are shared with the wh«::ie group. ’
6. Dptlt:nal Shaf;ng afResults of Surveys of Att;tudes 7Tgwiazdi Youth 10 min.
/3 Participants compare ~heir personal scores privately w1th the GLIE
SCGIES, and trainer 1nterprets the survey results.
e & . ) b
e, voos
) i 5 & 7 =
] ';’ . . .
Y i
- ; * - LIS
- ; 9 ] s
- . fia i iy -
®
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Qourse__ 2 - Discipline' = _ " Bodule

Module_ Eil,,ﬂi-%tgigi,,igéz,,,wglia Dag,é,:;,,ané why? § : . X
) ) . y . . 2 ; . .
Partiéigaﬁts will:be&abie to-- -. B ‘. .
1. . Asse%s to whatﬁ}egréa they believe it is’ useful ta use perml sgive or pynitive
dlSClQllne strategies . . .
; 7 :

2¢ State majar iject;ves far disciplining students

3. State why EUH;thE ﬂlSElpllﬂE Stfateg;es, when used al@ne, are often less
effective than others.

) !the dls:,gllﬁarlan, and that these values usually fall 1nta three
- * categories or reasons for dlsc;pllne——detérrence, retribution, and -
P ) . “edueation. oo . S, , :
Handout s o .. / \ .
pancous % _ . ) )
2.1.1 "Survey cf Attltudes Tcwar&)Yoqth" ’ ) .
' » i,d. - " . ' . . N
Ba:kgraund Mater;al : ' s k : .
R Iy . . ,3 4 R i . i
" TR.2.1.1 Camputerlzed DlSClpllhE Reporting System. NSRN Technical Assistance °
' ,Bulleg%n.- S : S
' Resources .. o s .o ‘
§ - ik L 1 3 P; ] . R ) ) =
' R;2.1.1 . Cémputérized Disé%gliné Reporting System. NSRN Technical Assiﬁﬁénce ¢
' Bulletin, . . .. A
i 7 i ) ’ - * * ;
: | R ) N
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. - .
., Summary o et : _ .
“ . This bulletin .describes the discipline reporting *system used in the
Alexandria, Virginia school system. The total program .includes: (1) discipline codes

far students, (2) standardized forms for reporting misbehaviors, and (3) use of a com-
puter for tallying manthly ‘reports on misbehaviers. Cbmputerized prmcauts ‘af data on
misbenaviors in all schools are compiled each month and forwarded to administrators. A
o . comprehensive overview of discipline problems and patterns can then be made.

£ | : - ) »

The Problem L

_Maintaining discipline in, the classrcom and

attaining an environment conducive to learn-= -

img is a major issue. for most schools
throughout the cbuntry. One of the 'prob-
fems facing administrators and teachers in
dealing’ with the issue of discipline is find-
\ing an efficient way of reporting incidents
'and accumulating comprehensive data about
student misbehaviors so that
measurds can be taken. Ancther problem is
Tin carﬁmumcatuﬁg clearly to students what
the regulations for discipline are==-and what
:@ng,tn_tgtes infractions..of the rules. -

= B

L

The Sc:;lu'ti@r} L

The Arez-:‘andma Jb:gmla “school system ha.i.
. established. clear policies for _dealing with
discipiinary problems and, a system for
reporfing incidents in Tts three schoals--orie
high school (2, 500 students) and two junior

high ‘-schoals (1, 400 amj 1200 s,tudems)
All
of’
raview

dardized-

aﬁd
S5tan-

the CfIISC._IEIIﬁE\ pahcles eachr year
them with, «{eir . teachers. '
reporting farms are usad 'in ‘all ««
"schoals far repaorting disciplinary.. . dis-
turbaﬁses to administraters. A computer,
t:drnpnlaﬂ; c:!ata on musbehavmrs and supphaa

hl

‘J

praeventive

LS

manthly printouts.

These printouts have

proved to be an extremely valuable toal im”
providing administrators with:comprehensive
data on the status of discipline Qfﬂﬂlémé‘g.

| i . i , -
¥ A

it =

Guideliﬁeé for Dis::}iplinj’g ) - A

= 1 ) L]

Im 1971 caﬂcerﬁed faculty and shhtﬁ%aard

_-members met ta-dnsauss the growing:problem

of . dnscuphr‘@e in .the city schools. Like Eti’iér‘
teachers _ and -~ administrators .across (he
- country, thay were experiencing greater)

problems. with'. classroom discipline, and

gnve full attehtion'to teashmg

The Flr'st step in Iessemqg disciplire prcb-
lems ~was to establish a student code of’
behavior. Gun&%hr\eg for Dlsclpllne weare
develnpéﬂ whu:h clearly outlined pclicies for
. discipline, dlsrzxphﬁar-y .action, and student
behavior. These guidsiines were ;:ubhshed
and -have been updated and* expanded each .

s i
It
was becoming more ‘and more difficult ta,.

‘year

by cofmmittees ,sf students, —~parents,

" faculty,

and.

admlmstratars

" Copies’

of

Guidelines for DlSr:lplme are

skt to each

‘Etudéﬁt before the beginning of ‘the schadl

year.

Extra :'apiés

of

the brochure are

kept at elch sr:hcml for incoming .students,

éﬁd teac:hgrs

I"EVIEW

the

gu:dehﬁes with

‘students, at the: *begmmng of each sshgal

,year . -

\)‘ i, - i, S r—— e

e f

i

{

=

Q Juvenils jusice and Delindusncy Pﬂvmﬂan Lew Eﬁ\‘af::rﬂmv Assistance aﬂ-ﬁmimanaﬁ. u 3 D-ﬂﬁnmivpl of Ju:ﬂv:i
p Thaie of the NSRM and da naf neémamy rgmg!uﬁiﬂe %mﬁigl EQII’HEH ot policist of he U5 Dagardmaent at Juarl;i
& ST SR 0 < e

-




o

.. The guidelines defina breaches of discipline

drugs; or alco-=
carrying weapans

¥+ (such as,” use of tobacco,
hr;l,- ‘academic-dishonesty;

‘or explosjves to scﬁgals) any suggest dis- .

, .cxphnar-y actions_(such as denial of privi-
.. leges, -in-school su\sﬁensmn " suspension;
expulsion) that might be. instituted by par-
ticular- schools. Other sections ' of “the,
guldelmes contain rocedures ' for disei-
« plinary. actions, appé als befar-e the school
- board; and student amplamts as well as- a
bus ardmam:a, State larid -Federal Iaws, city..
ordinances, and a student l;nll af rights. A
.naew ‘student athietic policy included
the 1979-80 . student. ggldelmes . City
schools have impiemented a weaekly ehglbmty
A program . for athletes participating on sports.
~teams, To qualify-te play, the
must” preserit a card signed by all teachers
sach wgek - verifying the student. has
. attended classes and worked satisfactorily.
" . Other .rules concerning athietic pah;y are
.alsg: detanléd C e -

&

The System for Reg@rtiﬁg lﬂﬁidéﬁts'

Each. year the Alexaﬁdrwa assnstant superm-
T tendent of pupil services meets with teach-
ers in_four sassions-and reviews the rules
. . «for ‘behavior set forth in the’ guléeLnas
) The Alexandria school system's reporting
... &system . for .discipline * problems is intro-
duced,.: and teachers are. . encouraged to
" makKe repaftmg a part of thew daily job.
=cheol principals ~are. also asked to enforce
%7 discipline - rules caﬁsnstently aﬂd to ccmply
wn‘.h .thé. system : .

i

A . far r-af:artmg dls:lplmé pmblems ns as Fal=
V‘.IGWSA s - : - N . e

Inc i_ents
_serious--
Elassraamg

S A mlsbéhavmr occurs.
“’range - from” minor
misconduct - the

t@
in

et Uhafighting véﬂdahsm, use’ af ’

drugs- "~
.,-The teachér‘ deals wnth thé m:x-

v dent
. Student. Referral Card.

in the

The teacher fiils.
and

. .- student's ‘name, - address,
phone. ‘number -and ‘checks.
- kind of 7 misbehavior (12 are
listed), - action -taken préviausly

farm. )-

viously taken' by the pr‘m:xpak
o The -form is forwarded.. to the
Q

pRIC, L TR T N

in

student .

and camgletes a E_repm?téd" :
See :

ﬂ"{Atta;hmem A for a copy. of "this

? ; QPiﬁéiPal D L ‘:_ -j‘-{;:' "’

-

' Tha praagﬁs develaped l:ty the ;Chgal system .

-

13

) By the teacher, and action- pu—e-l’

0 .

=

The p_rmcxpal cémaletes a Disci= -
‘pline Report Form on- the student

incorporating information from the-

Student - Referral
tional information about. the stu-
dent and the incident:. / (See

Attachment B for a sample of this -
sex,

form.) . The student's age,

race, record of attendance, grade

level, and. instructional level in
reading and math are categcmzed
in addition, specific’ information
- about the -dncident s included:
. against whom  the offense
" committed - (teacher, - student,
etc.),, where the offense took
place (hall, classroom, etc.),
‘witnessas to-the offense, and the
catégory - of offensg _gmajar— ‘or
minor).  Major incidents include
‘possession of ¢ alcohol, drugs,
. weapons; ' minor incidents include
fighting and disrupting class.
The disc:iplinar*y action 'to be
taken and, referrals * (0 other
agencies (Iearmﬁg center, coun-
selor) are recorded.

-}

&

* &

The DISCI;IIHE Report | F\:r‘m is
.sent to the computer center and .

T copies are forwarded to the grfn‘:e

Srpfothe assistant superintendent of
pupif. EIVICEE and
superlntena"&nt of glementary and
secandar‘y éducatu:m The daca
Fr'arr\ the Discipline Repart Form is
coded on. pmntcuts

identified only by .number. The

- iade,’ sex,- grade, offense, and .all

.other. information from the Disci-
plme Report Form. are -included,

“'but are coded and iatégarlzéa fof .

easy réfer‘em:e o

“Followup ‘is“planned. After

data. .are assembled,

deséribing the: -intident should go
to the’, parants Letters.
always jsent if a
expulsion, or detention
‘gested. A copy of the letter,
whigh ~generally summarizes the
detalls of the misconduct, action
taken," and -
the.-parents,

is sug-

is. filed with

EEFVIEES

. L8 _— - -
Arirrox: providsa vy enic [ e — = - e ————— — i
SR B Pt ER : et

the
the . teacher
and/or principal decide if a. letter

are:
suspension, -

Stuaeﬂts are -

Card 'and addi- -

was. '

ar =

the asmscanc

r‘ﬂzcmméndatmns for
,the_

asastant supermtendent for pupn




- (possession.

Q

"ty

’ fxnststuﬁéd

' As . result of the data on mnsbehawaﬁs,

i eral
- Since

been gr‘éétly ‘red CEd

_ meet specific needs.

PAruntext provided by enic [

6. Cam
©ovof all behamar dlsturbancas are i
. forwarded to the assnstant ssuper-,
= “intendent for pupil’ services and’
the assistant . sbipdrintendent 'of
-alementary -and secondary educa-
tion. In. addition, each principal

receives a monthly tally of dis~.

turbances in his or her particular

school .

school

personnel by the asgsistant super-
- intendents when pertinent. ~

2 * . =
? fe =,

The Canlgdter-'gv'stém'

ing - plans

teacher

rooms were hig

‘REpart Forms for exactly this reason:

'The data Santanﬁed in the maﬂthly prmtauts

furnish partment information about  disci=

pline problems in an organized . format and

provide administrators at the supernntandent
level wilh a comprehensive .overview of stu-
dent mnsbehavgars in all three schools.
Because ‘the data provide. an -accurate
record of ‘misehaviors,. problem areas (in
the school), prablem students (those who

‘. have repeatedly. been sent for dlsc:nf:hnary

and problems that ‘keep Pecur‘rmg
of drugs® or alcohol) &an be
targeted armd pr‘everitwe measures ¢ be

action),

mamtarmg ﬁ:lans have.begn established.
Prmr;upals ‘are requ:r‘ed to present momt«:r-
to the office of the assistant
superintendent -each year which inciufe
assignments between class hours,
durmg lunch hours,
during the day éﬂd bus duty assignments.
The monitoring plans are r‘ewsecl when data,
indicate prablém areas, For example, sev-
years ago, students, gomplained that
the Festracms were unsafe, mDa!a Fgam the
reporting  system  verified that“the’ bath-
incidant “areas,
assigned to restrooms.
humber of

time 'monitor was

then,’ thel

The data have -’ als;:s been helpful. lﬁ planmng
w@rkshaps and other special pragr‘ams ta
"For example, several
yeags ago a- review of data showed. that
many ' students who had discipline probleéms
also were deficient in reading and writing.
Special instructional reading” programs were
astablished for such sfudents. Reading and
math_ levels are specified on the Discipline
it . is
lmpcr‘taﬂ: to knaw if those students (:ausmg
trfouble are _alsa Ain tr‘auble academ:cally $0

| K3

Data is aiso presented to.
board officials or security

! ‘and before and after .
, school as well as administrative assignments

and a _full- -

‘incidents has

[

i

i

. memd

that referrals can be made and special
classes or workshops. can be recommended.
Additionally, if par‘er‘itg are ﬁatnf:éa of their
chiid's discipiine prablems,
lems can Ea mentioned.
N
The umﬁ:rm»ty of reporting dusmphne inci-
dents has helped
tions in all ‘schoolsy
discipline - actions varied
One student caught
expelled, andther was F:Epﬁmaﬁdéd ' Now
punisiments &re uniform. = For example, a
student caught with drugs is autgmatlcany
-suspended for S5 days and sant to the
superintendent who hears the case. The
student's
meet with aafﬁnmstratars before 'the.- ‘student
is allowed ba%k in school .
|

Several years ago,
for mlsbehavmrs
~with (drugs was

the 'student found possessing drugs, he
ar she is ex
the Board
stated in the sc;hr:n:l

.same in all

elled and must appear,

-of.” Education before beind rejn-

The Wata are also useful in tracking 'a par-s’
if

ticular student's records. For example,
‘the SupEr‘mtEﬁdEﬁE, who .is responsible for
“all printouts, notes that-a student number

Tturns up frequently an pr'mtt:uts and the

student -has been- invalved” in' disturbances
SéVéral‘ times, . the super‘mter‘adént

ifnquire further about the student and Sug=

gest alternative programs ‘the student mlght,

can -

academn: prab- -

in- establishing set sanc-’

parents are contacted ‘and must‘,
- The second time . -
before

This. procedure js -the -
schools. - A

_participate in or make referrals to the stu-

dent -or . the student's parents. Students
"may be referred for' counseling,
attention, or special classes. ‘

already noted, students are identified
mber on the monthly printouts.
are not used. The superintendent

As
by Nt
Names

can find the student's identity only by con<

‘tactlng the individual school princigal.

Because the pFlﬂtDUtS are considerad confi=-

,.der\tnal material, ' school principals recejve
, only the manth!y printouts of their indi-
‘vidual school's rev:ards, and school board
members are presented with data from the
- printouts only when pertinent.
are not for gener‘al per‘usal and can be used

only by th::se degxgnata

Othar Pragj'ﬁémsAfféétiﬁg Discipline

in canjuﬁctlan with .the guidelinés and the
data collection—on dlSClFl!ﬂé, several other
pragrams have  been initiated .in the
Alexandria school system aimed.at lessening
dlsc:plme problems and motivating ‘students.
These include=--" -

Cm o .

i

medical .

Printouts, *



] Al}:grnatnve education programs-=- .
' Secondary: tudents with behavior
. grablems are. isolated Trom them_:‘;
. : classmates in. speslal :lassas .and
. . work™’ at ' thair ‘dwn 'pace on
matarial. o oo
° Manitoring plan--Principals’, pro=- —
vide ' the .admidistration with a ~
monitoring plan, “noting exactly ~ |

_ whers and when memtors will be
used m the' Iearnmg environmenit,

- &
] .Cansnstent ruhng_—-Schaal admmi /
cistrators are encouraged to /
"anforce “the discipline code con-
sustent'ly in all schoals. ,

. . G
Parental . mvalvemént--l‘éar‘ents are

\mvalved as much as possible in -. -

- the reso'ution of behavior prob-’
A ilems and are. ﬁﬂtlfléd when mis-
! behawaré occur.

1
-

oo e Qpen door” polucy—-'\/iéit«:r‘.s are
- : ) allowed to visit at any time with~
the permlssmﬂ af the schcal prm-!

: . t:ipal R
vt & . ‘
' ‘f’auth Farumsﬁl‘zarums of “stu-
.dents, administratars, police offi-
cials, and clty raecreatiom person=-.
-ﬁel meet Eﬂ dls::uss pr‘@blems

C)Fﬁt:e af &pil servn:es--Thé _
. afﬁce , works “closely with _city
ot agencles “to provide serwces, for
students.’ Agencies include
«Alexandria - “Community Mental
Health Center--Dr‘ug .Storefront
and  Youth Referral Center; -
. Alexandriasy Health Départment, "
"Division of. Alcahalism Services; -
~ Secand. Genesis, inc.;  Big
' Brothers; .and Urban League of
Narthei‘n Vlrgmia

[ . .=

a

w'Results T

‘The Gundelmes for Duscuphne whuch c!early
delineate the boundaries of acceptable and
uﬁa;;eptaéle behavior have served to estab-
lish the rules riot only for the students but
for - teachers ané administrators as well.
- Several years ago ‘the gundellnes*he!é up in
*..court when fa student Ehallenged‘%a part;;u-
“lar  disciplinary action -as being unfair.
‘Becduse the code clearly defined that the
. student's activity was negative, the school ”
o "vas able to'defend its disciplinary : action.

IRIC, e

--all- Sghaaj
codes Far behavmr

’*’Theffdlsmphné

~to - administrators

| F{eplicéricﬂ 155{1@5“*’ o

’ D:sclplme gu:delmes

B *,

Durlng the 1978-79 * school
Virginia State Board of Education raquired

s ERE
repar‘tmg system and. the
aamputerlzad printouts ‘have proved valuable

school

dents. Alexandria-

pline issues have sUbsided.” Problems now
seem manageable because .there is a larger
system - far dealing with issueg. Furthers
more, data :are easily transferable (o
othars,

deﬁts o=, )

¥

c:an be replncatéd(

year, ' the

in the Etété o Farmulate Slmllaf‘ )

involved with rm:mtgr*mg;

schoal problems and setting policies for stu- )
pérsannel “fesl .

* that the system is a success .and that ‘disci=

.such" as school board afficials, who ..
also form palucnes and .set pragr‘ams for stu-.

a ; 7 .‘ . a :;.1"

*fany system, and the. computerized élsc:p!me'. :

incident system can also be replicated -easily ’

in s:bgcl systems with their own. compy
QF‘ lﬁ

available.. Computer prmtcuts - can ' ‘be
s deslgﬁed aczardlng ta the needs cr’ tr\e.
.school system A e
T , s N T
) ‘ i;' “ 2
T + . \ '
: Required Resources. .-

Althaugh the Alexaﬂdﬂa St:h@ﬂl syster‘n pur-
éhased. its own computer  this -year,

the city for all of

.which totaled .about -$100,000. No precise
t:t:-st is available for the dlsarplme compila=’ -
tn:n and printouts, although estimates: range
The cost of .printing,..

from 4,000 to.S5, 000.".
the s$tudent guldelmes was 54 800 for the

1979 =80 school year. o \

Reféerences

Guidelines for Discipline, 1979-80. =
Alexandria City _ Public  Schools,
Alexandria, VA. S _
(This handbook, is  dvailable in the
NSRN r:ar’npenduum as” listing number |
vi.g 2.32). . e e

A runtext provided by exic | NREENEERC

LT =

thcse where - computer - servn:as'are,

pra=, ..
~iously .the schagl sy-stém ‘contracted with
its “ computer services.
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Charles H. Jackson ' L.

: Assustaﬂt Supermtendent-\fcr . . . ~ Attachment A.

Lo Pugil Se'r-vn:es , ’ )

Studerit Referral

LY

: o Cér’d
: 418 Séuth Washington Street ‘ S 7 _
Alexandria, Virginia 22313 , ¢ Attachment B - - Discipline Repgrt
LT e o , - Form S
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oL 15 ) T Attachment A -

- - T _ o L —— ) — HOUSE

P . . . ., C | . ta
i €

e ot : v ‘ ey ’

. HOME,PHONE . .~ - -BUSINESS PHONE- ~ .

o Dite —e e

| * REASON FOR REFERRAL: T © ACTION, PREVIOUSLY AETIDN TAKEH BY DEAN ,

T ’ : . TAKEN 8Y TEACHE .
Misgpridust in classroom g Refuses ta retum requnred oL R : E.C.anta:teﬁ parent o

E Damage to school property: -~ reports =1 Made several repnmaﬁds . [J Regrimanded" )
3 Failure to obey school ‘ a Refuses to regart after s:heal [ Kept student after schoal 3 Spemal duty asslgngd
regulatlcns L. >d Refuses to remain-in 2 o (O Had canfereﬂv(;,) with pargnt 0 ¢ Other S
Nwl Exc.sswe Larﬂmsss—mdlzste designated area ' "C} Made refgrral to Dean E Please see Dedn -
S éateg E . E-\Emﬂklﬁg inan unauthanzed O chgr . 7 S .’_ -
;Fxghtmg < o drea. R Y ' T
ﬁnsregpgct to |ﬁstruetar . g ‘Truant from class or other ..~ .. i e

4 s

s aetmty Teooow '_ T e T
ﬁff?lsslaﬂ . "' N . Dcthgf LA e!‘- ) '-;\7 ‘ . ‘_,r': ':,!v | S

‘ R ,’EFIe!sEngfaﬁ!?V ST ’

o, ' LT B i A v
* - R [ o - o . - i ot .
2 e = L ;. . . B B 2 s : T w St
: = * Sgé‘ Lt E - ot = . B M [l =7 N 1 U
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N S . - Attachment-B -
| ALE;ANBRIA ﬂlTY PUBLIE SCHQQLS ST
: ‘ LA Discipline R‘!PEF* Form o .
School PG H JA F'H GW .TC Studgntswama _ - L s
Age___ - '_ RS : Student’s LB. N!umbér_ I e 7:, L
o Reee 1,2 3 4 5 © Grade 7 8 9 10 11 12 “¥ sex  F M
e Attendance:. Ab/ Ex . Ab/Unex__ Total Instructional Level:© Reading___~ Math_* ‘
.}" iL Description of Infraetmn (f\é onel , ‘ ) )
.+ A OffenseAgainst: ‘B. Place 6t Offense: . N
. 1. Student " A, Hall .+ '’ 7. Cafeteria
. « 2. Teacher 2. Classroofn e 8. Bus . -
3. Administrator | .3, Stairway : 9.. Gym
4. Other Staff - T "4, Outside on Campus 10. ary
75, School - . 5. Outside off Campus 1. Qﬁlce ‘ .
Y “6. Property’ g\z 6. Restroom 12. /Other . .
“IN.. . Offense ) v - . : = »
PN TAD Geeattached Ietter or form, if. apphcable . L; - T
Lot Ba Wntﬁess(s) to lm:ndem ' : R o
. o 7 ' f e ,
:_‘( - y"’ El . s ; N = ' - f P . W - A = &
e .;. L . _ — — i - - < 3 . B B _ - _
I Categcry af Offense (Circle ?ne) & A
f T ' MAJOR . _ MINOR ~
% 1. Assadlt/Battery . 13. Fighting (Dlsarderlv Conduct) )
- 2. Larceny . -~ 4 ) " 14. Profanity/Abusive Language/Gestures
3. Robbery . . 15. Trespass:- : N ]
4. Blackmail P ' 16. Dishonesty ' ] '
5, Property Damage . - ® 17. Truancy/Cutting Glass B ;
8. Unlawful Assembly ' .- 18. Persistently: Tfﬂubfésﬁfﬁé Conduct ? .
- 7. Disturbing Public ASSEmbIV*(ElsﬁTﬁEflV Canduﬁ) "195 Class Disruption N . N, i
_— 8. Malicious Threats:. Prnperty,Persaﬁ - ~ 20. Use of - Tobacco b
2 T 9, Aleohol . ~ ® 21, Police Truancy Project .
- 10. Drugs . e, s " - 22, Violatibn of Bus Grdmanee -
11, \Weapons, Possesman - o . 23. Other__ SN S B
) -12 Gtheﬁ . A . A o
- M i * . . K .
IV Dlscnplmary Actibn Takan (CII’E';\QHE‘) i - ¢
: ﬂ'{\ “'Detention - : R . (3 iﬁéerreéﬂ'g . ’
i DPF‘H' of FrwulErES E'&plﬁ‘ﬁ7 R 5 71, Lesrnirg, Canter o,
' . : : o -7 2. Counselor T
e ! —r — —— —~ 3. Pupil Services ‘ J .
LR Letter Sem HBmEIVErbEI Rgpnmand . ' « 4, Home S:ht:-cj Ccunselar ) )
... Exclusion from ( Class  Attach Form' - b 5.. Other : — I
S 7. Sent Aome’ L,; . . - —
LR Canfgreni:e ~ Type: . . . H? Suspensian 151 2nd 3rd 4th more_ . -
: - .Student/Adﬁmmstratar . -} o (attaeh’ suspenfign letter) ¢ .
; 2. Student/Parent/Administrator - . L " 1. To Home: No. of d - - N
S A Studept/Parent/TearherlAdmmIStrat’ar C 3 in Sehool 0.0 ays. — o "
. Student/Parent/Cguﬁselar/Admmnstramr R Enoo - ’,,.
¢ 7 B.:Other_ - ) = L3 Te Supermtendents@jfnce .
| o L : Y. 7 . B I Referred to Supermtendem 5 folce w:th Reéammendatlan fﬂg,r
< V.." Special Testing “ ’ . Expuls:nn . , L. : e
Lo . g . . . : LS . F = N
_ = 77;—"1‘—— e — . ; )
Vi. Farents of foandéd Per;an {Victim) nmlhad and-conferred: a - ' ) * )
: (Musl be mmgletﬂn lf 11-A- 1 it gircled).__ i I
Yes No Date____-__ e Time _ L ° ’
Cgpnes 10: _ ' : L 7:-
S White — Ass:staﬂt ‘Superintendent for Pupil Servn;es C L Signature ﬂ§~PE-r5?"" Preparing Report -
* . Canary = Principal/Assistant Principal v Y o s y o
Pink ~ Cumulativé Folder Date of Report ) — —i
Galdenrad - Farents ' o
- N ) ‘- ] b F‘} ) B
.urgg- Alexanﬂria City Euhl:.c Schqals R .1(3 . -




L oot e e e 0 T e Gourse
Course. 2 -Discipline . . ' -~ . .7 " Agenda.

,,Méﬂ“lﬁ 2.2 - DlSElpllné and School ‘Law 7 ,_7‘ ! e by Mﬂdljle

ey = - i

: Tahl 'ﬂma 1 hc:ur and 15 mlnute’}% . . T ' 7 . g

= ' o — B I . —

L-Modules;:mmary S

The majar 1egal cases and ccncepts affecting the day- to-day Gparatlon of a sch@al dlscls '
« gl;né program are 1ntzaﬂuced.- The module is designed to ass;st “school perécnnel in - ”
'-taklng 61521911nary action without. t;ead;ng on iegally pratected I;ghts of "students. ’
S Acﬁvity/Contam Summary o | Time
. . - = - T= — 7: — . B .
P P Iﬂ;;pdu:;ign - ‘ . = 15 min.
The purpcse and scape af the mgdule are . explaiﬁed 1.
2. Aspéggs of School Law’ 15 min.
The following topics-are reviewed: LT : L g
AE,_»Dverviéw éf iegalgirjteswAfﬁeg ﬁgﬁSEEGnﬂafy Schools - - o A
i The Supreme Caurt 1967 Ganlt ﬂéClEan grantea guvenlles the 7 N : ; C ' oo
Lo same Lonst;tutlanal rlghts as adults. . o e s
- o ;;! o : : D T -
v Ei’. Ré?iéwiéf thé’Tiﬂkér Case- Ereéd@micf Spééch far Studenhsa 7f5ig s e .
In Jjﬁ9 the Sugremé Caurt exténdad freedom af SPEEEh tD Stu—i  1 f‘i: Cee
' dents in schccls. Tk : e » A .
G, ‘Rev1ewﬂg§ lelts ‘on Student Spee:h . gﬁl*;’f . .
R .Eraedom of speech daes .not entltle Etudénts to lnterfere with -
e 0t the edugatlanal Pz@cass. L e S
E S o, Pl G- 5 _ i--,:_ CE i =% ‘ i - P # * R =
. oD Eev;gw “f %ymballc Sggech Issues ; Tae Do T S
' : L e e
: Students _ave the rlght ta symb@llc 23955551on, but t_e*mannez R R
of expression cannct 1ntrude upon chers or 1nter:upt the S
.edusahléﬂal Pracess.r- T ‘ . : =
. Es -Reviewwgf AppearancéiissuES' ‘ _ L o _
s ‘There has been na Supreme Caurt rullng on drass and grcamlng.i
_— Most ¢ states have granted students the right to dealde on dress e _
oL, and, halr w;thln the llmlts of claanllness anﬂ safety. ’ : : " ,

LRI

Aruntoxt provided by Eic




- e - . e
. ‘ 3 . ; N ‘- : 20 - - ‘ :' EJ ’ B ‘ - ' :
oo Activity/Content Summary * : - Time
o S fzak f, C T i -t Y : ! N -SS\%E
. ° F. ‘Review of Goss: Due Prgcégs' : o Lo T ' : T
. Y, : o : * s g‘p . hS B . . L
. » StudEﬁtE have thé right te cral or written n@ticé of gharges, algﬁg
PR : with the gppartunlty ta respgnd to charges 1f b31ng 5u5pend9d or .
’ "o expelled. . , _ .
;i G.. Rev;ew af Due ?:Gcess- Ng§75p§li;§bl§ ta Carﬁd;a;iPunishggnt : 1.
o Ingraham v. erght 1§77 ‘held that .SghHool systéms need nét afford - o )
_ " _students any form of hearlng ‘prior to adminj te:;hg‘garparal pun- . :
: ’ ﬁi, - ishmeht but students do have . due EEECESS flghtE if they believe :
/- 77 they have been Mrangly Edﬁiﬁbgd . R i
' B * ‘ : f o o . ;
5;‘\" H. - Review ?f, ommon Laﬁ Prln:;ples on Corporal Punishment - B oy
) §omman 1aw£g;in;iplés requlate thé use of cargéral punishmentg
© LIy . Summary N - R S ’ - ‘.
3. Vidéctape Viewing: "A Locker Search" . b o ; L . ' .5 min.
L R ' : o )
y v1deatag® is shawn ;;lustratlng how one- pzinclpal canducﬁed a 1Q§ker‘
" i . search. " '\ Do e , ' Ce
4. Small Graup DlSEuSSlGn of . Search and 331zuré Problems Lo 115 min.
. : - . i , “ : T _ .
) i Eartlclpants break into small graups ané uSLng a 115t of case Study; I ce
. quEStlDﬁE, review what actions the: prlnclpal and student took that were ) - .
. helpful in deallng w1th the SLtuatlon and what actions were nat helpful.'
17 i L
\ i & ": N . a . . n 7 .
5, Particiﬁaht Repégtiggsaut o - ., e o 10 min. .~
Membérs shar& the;r comments on’ the search ana 5312ure §rablems w;th o
the*largé graup. . = % : C S N L . 5 .
" -_ j : M o= . - : ' ¢ = L )
. ‘. Ear % - P ’ - . . ) 7
P - Y;ﬂeéﬁépe Y;ewing*' "LDcker Searehs—A Eatte: Wgy + . “,..=; 10 pin. -
Participants fEViEW'a second 111ustzaticﬂ Qf-;: f
. - time the search'is ¢onducted a better way. - 'f: SR
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Module “2.2 = Discipline gnd School Law S e ' _—
s ) . —, \ L. T l . N ; i ) .

. . ' b ) LT . o

Qb}ectlves R o | L

Part;c1pants w;ll he able to— . L e L =

. .o
. 1. ~ Describe- ;mpl;cat;gns of the major caurt cases affe:t;ng the’ secondar? s:§g§1
o system, e. g.,_Sgss, W@@d, TlnkE£, Gault, and: In"g;hgm : :

. . . 2. Define aue p:geesseand state its cDmeﬂEﬁtE o .y )
= B i £ . . ®

S _ ‘ o , o . . L
1'} ) 3, List séveral_axamplés of whgn the right to free speech has been violated.
" 4. Know under what conditions and how to-='" = -+ . : oo
: [ - '

Provide due process’ ' _ S s o
" = <Conduct a locker search ., S ) LT
-~ Grant or limit free speech anﬂ freedom of expression ‘
j’ = Enforce a dress code. * . R N .
. g '

Descriptlgn of Matenals _ | ; >' I S

2 1 S 5 N ;\
Traﬂsparencles Ty . S - o . - T .,

r B . B Fe E . . Ty

w‘f .

xingl; 2 2.9 {Transparencles ‘Summarize major legal zaséﬁ and cancePts currently _
T ' afféct;ng the . seéandary school - system. Topics include-legal® lssues"
affecting t school, Constitutional rights, student speech, sym*.

. hudiovisials

P 02:2,1 2i2i2f1V1gnattEE of "A. anker'séargh“ and "A L@cker SearchssA Eetter <1
- o Way" are used to illustrate a /poor way and a %ettér way of imple-
mentlng a lacker search. s S o : ; R

_HaﬁéEQF}}(ff . ' Eh T o . ’ :"i_t' o

£

'2i2;1 o Case Study Questlans-_ What Happened? T

Eackg;gund Mate:lél e e Co N

[ - . : ¥

' 2.2.1 , “Legal Issues Impacting the Secondary Schools" L
- I Ry oo o '

ERIC .

PAruntext provided oy enic [JIEH

. bélls speech= dress, Gass, Ingraham Wood, and corparal Eun;shment.;: '
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. ﬁdaptea fram the Student Dlsc;pllne
s o , ’gggggggg by Johnny Purvis'of the .v .
' e . . Univer5lty ‘of Southern Mlsslss;ppl Ly
. -, and based upon information froh the ‘
- - fallaw;ng State Depaﬁgments of !
. Educatlan._“ o
"’EQ{" - ‘* . . :
. : A;aSKaj New' Mexico
N ‘Arkansas " New York-
N California - North Dakata o
. : . Illinois’ - . ' Ohio » o
. ) ‘ Iowa . " . Pennsylvania -
. o Louisiana . South Carolina
' e o Maine, _-° . * . South’ Dak@ta -
e - ". 7 utah : -
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\ 0n a
grebleme_-

the basic -
;Qeeieiene
, L het can be done 1f‘etudente publleh sh ek;ng and
7 _ _ offensive v1ews in the eehoel newegepefAD : \/
s i Whe décldes whet dreee etenderde student muet follow? , ';5
. ? - . What hegpens when a gun is belleved to be! hlﬂaen * oA ..
.o ~ in a student's lockér? _ . '
# , - SR B | - .
W - o The fellew;ng 1nfermet1en is’ 1ntended to, 9rev1de an overview of the . %

’majer ereee ef student rlghte end te euggeet hew eeheolﬁbff;elels mey take , T

: v iaditianaiiy “the.

reader is referred to the "Hendbeek e! ;eleeted Dleéipl%ne Policy ‘Statements"
for illustrations of how different states and school dl tricts havye imple- . -
menteﬂ these policy guldellnee. Much- of -what ‘is. wr;tten ‘herein ig a eums’
'mery ‘'of .these materials. However,' %ﬁls information- is” ot intended to be T
a substitute.for competeént. Iegel'edv;ee» Laws and- Eourt%;ntergretaélons g. CL e

very 1n dlfferent parts of the eeuntry‘ We. etrengly rec mmendxgget any

] reguletiene, rules, or preeeduree that your eehcel contemplates adopting o s Py

“*be revlewea by eemgetent 1ege1 eeuneel befere they are lESUEd . R e
. . C L, ST A v s

' ' STUDENT PRIVACY :- SEARCH eﬂe SEIZURE ,\i' .

r*‘. L] : ) o

Studente peeeeee the rlght of privacy ef person ee Well as freeﬂem e
-~'from unreasonable. seéarch and seizure: ‘of prepee;y guaranteed by the Fcurth A

» Amendment of the u. s. Cenet;tutloni_ That 1n&1v16uel Ifght,‘heweve . i
" - balanced by the school's. IESPGnSlblllty te prcteet the heelth,,eefety,

¢ and welfe;e of all-its students. - S e \ " e

. -

Leeker searches by schopl euthcrlt;es W1theut a eeereh werrent have
_ beeﬁ generally ugheld by ihe courts. A:bltrery and’ 1ndlser1minete eeerehee
i’-eheqld be ‘avoilled and. all eeerehee eheulﬂ”be 11m1tea to a_ reeeeneble cause
*flte believe that a ‘student” is eeeret;ng§ev16enee ‘of an 111e§e1 act, Seheel
offjcials- ‘should seek counsel prior to'a search unless- eenfrenteﬂ with an ‘
N emergeney which poses a dlzeet threat to the eefety of the school community. WV
‘The student should be given an eppertunlty ‘to be present when -the search ° . .
is eendueted unless, as Erev1euely .stated, ‘an emergency exists thet threaté L

 ens. the safety of’ the sehoel end/er 1n51v1duals. .- s A
R [ X - . [

% R R - . B ; _ A - e

P e



-

. warrant requirement, and fruits of sgch a search. .may not be used by’the

_!Suggested P:@cedufes Regard;ng‘Sear:h and SElzure

_studant. e 5 oo T L o _ é-v s

. - . . - - . oy .

. 1 [ . _ E N
.+ In Lau151ana, *in, 1975, a dlstrlct court ruled in State v. Mora that. -~ .

: "search on Sqﬁccl graunds of stu@ants‘ personal éfféﬁts by school fo;—'

“gcials who susgeqﬁ presence or Pc553551an of some unlawful substance is I8
‘not-a sgecrfacally established.and wall dellneated exceptlcn to search -
dstate as a basis for criminal p:cceed;ng_ against the st studeﬁt. Public, ’
school ‘principals and teachers ' aye government agéntg ‘within purview of |

: the Eaurth Amenﬂment's -prohibition against unreasonable searcHes and seiz—" .

ures, thus their students must be accorded the constitutional riglhit to be -

free fiom warrantless searches and Eé;zurgs. Appllcab;llty cf cgngtitps . - L
A tlonal Pfahibltlﬂng agaln;t unreasgnable .searches is llglted ta cases o
where - seizure is "effected by .government agencies, and at the samé time, .
fru1t§ of searghes and 5213u¥§s conducted by’private persons are- not sub- . o

-

ject to excluslcn. The Louisiana State Supreme Court ugheld the afagg; _
menti@néd rullng. ﬁ, . L e o : ‘ .gé'
- o o4 ol E N @ ‘ i :

When pr;nc;pals or other SEhEGl foicials receive what thév be- v .
lieve is reliable 1nformat1cn that ev1aencé of a.crime is located on. a :
‘student's person or his or her prmperty, they should request assistlance from the
authorities and a wvalid search warrant shodld be, seécurelly L;kew;se' the.

Vpal;ce shauld ordinarily not be, permlttad to search a student's property

‘or ldeker ‘without a valid’ search warrant unless the seagch comes .within . "

i

,ane.gf the except;ons to the Fodrth Amendment s saarch warrant :equlrgméhts.

i B 3

N 5 . &
PR ] B Yo =

It is suggeste& that the fDllDWlng determlnatlans be made by schmcl

-folélals relative ‘to the seizure of "items in the student's: Ecssess;an and

the search of the” schcol prcperty (1ccker, desk, etg ).ass;gned to the:

’
5

1.. There is reasanable cause to bel;eve that PQSSEESJDD const;tutes
" a. crlme or ruléavialat;gn, or that the student EGESESSES evi=

dence of._ a crlme or v1glatlcn of 1awa L ;

v 4 P : El : g‘ i I3 £
2. There 13 reason “t6 bel;eve that the. studEﬁé is uzlng pls/her
S locker or property in such a way as to endédnger his/her own

'ﬂ'health or safety gr,the healthh saféty, dnd rights éf others.

3. ‘There is reason or ballef that there ate.weagans or dange;aus

;4  of fire or bomb threat. - L. ; - B IEREEEE:

Whén locker checks ‘are made in the exerclse,pfgfundamentab ‘school® Dv*‘ ¢ ..
autharlty, students shculd be lnformed w1th1n the context:of general school’.

‘rules at the béglnn;ng of each term. " In cases .of. clearly defined Emergéﬁﬂ .

cies and the lack of avallablllty of thé studénts asslgneé to a locker,’ _ Li
the principal or his or her’ deslgnée(s) pgssess thé authafgty te entéri iﬁe
5tu§ent hgwever, shguld be 1nf§rmed ‘as suan.as ﬁésslble. . o

3 ¥

e . materials on the school premlses.. 'As, such school folelals must
' " retain the right .to-act--to search students' desks and/or- locke L,
ers, and ‘to seize in cases df emergencles—=such as in: the event T

Y : : "2 FER T s . P

%




STUDENT SPEECH

] . : !
b : - A

- rhe First Amendment to the U.S. §onstitution guarantees the.right’
of freedam of speech to all Americans, including students:; However, the
constitutional guarantee. does not inclide license to interfere With the ,
orderly conduct of Elasses, o cot coerce others to- pgrtlgggate ina partlcu— ; '
lar modé of expression, or to v;alate the rights of those wha d;sagree with

-
r

o a glven ‘point of view. ) . . -

o ¥ B

Student speech may be subject to discipli na:y action by schaol Effl- ;" ’ £
cials if such spee hﬁs \ 7 C

FEE B L = *

2] ®

1. Is sLanaé s; i.e., spoken mallclnusly or w;thaut regard to
) the truth f the s rt;an
PR A 2. Clearly and. 1mmedlately tes othg:s?ta damage pﬁagérty or
' physxcally harms othé:s ; . .
' : ) N
3. Materlally and substantlally Lnterferes w1th the ngrmal opera- .
tion .of thg school. w o B

Symbcllc Speech: Euttans, Armbands, anﬂ Dther Baéqes af Symbellc Express;@n
s .
. The Un;ted States ‘Supreme Court has uphela the ‘right of .students to
_ wear or dlsplay buttons,: armbands, flags, éedals,’ar other badgeé of sym-—s i
e ) bolic expfesslcn, where the manner of expression does not matezlally ;na _

trude upon- the D:ﬂerly process @f ‘the school or the r;ghts af a

i

. = In a number of cases 51n§§ the Tanker dec;s;on, var;aus ccurts have
© ‘addressed themselves to the questian of whether or- not particular instances
’ of symhglle expression 1ntruded upon the orderly p:acess of the school or )
the rights of others. For example, a“ caurt (Butts v. Dallas Independent SR
. School District) has ruled that the wearing of armbands could ot be re- - . ;
strlcted merely because the Eoss;bility Qf disruption: existed. However, a
court (Gazlk v. Drebus) ruléd agains “thé wearing of buttons whére evidence
establlshea that. the ban was negessary to p;eserve discipline’ ‘in a raclally : :
tensa high schogl. Still ‘apother court (Hernandez v. School District Num-
- ber 1, Denver, Colorado) affirmed. 5uspen51oﬂsraf students for wearing black
be:ets'Where the beret was worn.as a symbgl af the pawer to d;srupﬁ ana
there was ev;denee -of agtual d;sruptlan.~

9 ’ . . o . . [

i

' Euttcns; afmbands, nd other baages cf symbalig expresslan ‘must not _
:0nta1n materials which are obscene or llbelaus, or. whlch advacate rac;al

or rellg;aus Eréjudisé. .. R . B

i PERSONAL APPEARANCE: DRESSSAND GROOMING - S
Essentially, students have been alcheﬂ to" govern the;r awnn§ppear=-
‘aﬂﬂé. To limit or curtail studént dress and grooming,’ the State has a

"substantlal ‘burden’ .op justification.” o . e K

an




"8 . U - o, .

o For regulations on hair length to be valid, the school board must .

. show that there is an overriding public purpose. to be -served by limiting..., - . =

students' rights to appear in school with 1nng/short hair. ., Such justi- . -

fication might include, vgéenﬁe thak- -long hair causés an dctual disruption

of the educational process, or that the léngth or style of. hair canstl— . .

‘tutes a health or safety hazard, but only after ‘the fact,. and not in the " '

.. form. of prior restraints. Where length of hair is a: problem, as in shop

e class, some type of head covering may be requlréd " The student's right . . e
= to’govern thé length of his oz héI hair also. ;n&luﬂes faclal hair. o Lo

6ns on dress,

. A schaal bcara or gch@ar folclal may n@t 1m§cse 11m1tf
* in which fashion or taste is the 'sole consideration, even if "a majority af
_ students have approved a student' ﬂress cade. Schccl autharltles may re-
'qulré ‘certain types of clathlng to be. worn in sgeclal éxtxagurricular : " SN
Aagt1V1t1es (band,. athletlcs, ?hy51ca1 educatlgn, etc ) - : A

- ’ L : ' 2 g - L

i  ‘. R e A

W3 (3 e

Students anﬂ stuéént Drganlzatlans in ccnsultatloﬁ\w;th}schagl

cffaalaléishauld be free WLthln :eas&nableﬁgcngtralnts ta 1nv1te "and
T hear speakers cf their chaas;ng.‘ . * . . :

3 ' . H - . .
M 5 .

7 . Where Er@gzam speaKers have engaged im canducﬁ whlch violates ccnﬂ
v .e stitutional. ‘standards embodied in State law, and ‘there is zeason to be-"
e "+ Yieve that they will repeat such conduct, §ghaa1 afflsials have authcrlty
e L ko préhlblt such §ragram partlclpatlan. ‘ : PR

i{ o o ' &PEAKEES AND PRDGRAMS"

K : i
. . i A 5" g =

-

’ . If a school allows ‘some autslde speakers tp use schaal facilities,
it may nct ‘deny other similar speakers the se af thege facllltles merely . .

because such speakers are deeméd SDHtrDVérSlal or Uﬁdeslrable by’gchcal

e

::%:; &];, ’Jofflclalg. - .o . .

f . 5 Lo . A a v . - SRR

' ¥ Sshcal autharltles may regulate the' times apd 1Gcat10ns "of speeches
and asgemblles and. may requlre advance notice in Qrder to -avoid EanllEtS v

“+.:and ensure proper protection of the school community. .. - : Y ey
B . - H - s . . +

-

. a
w® - -
e T
- . . 1
i

FEEEDDM OF PRESS AND iTERATURE ' SC, L PDNSDRED PUELICATIDNS

! foleial sahaal puhl;catlcns such as school newspapEﬁs shoula réflect S
_ the poliecy.and judgment -Gf the ‘student editors. Students have the respon-=.
S "slblllty to refrain from 1Lbel and obscenity and to observe the normal
1“ ‘ * . .rules for, respanslble journallsm‘ Within these bounds, student ‘papers

are. as. free as ather newspapers,

5

. , . o

v Students have ‘a right and are as‘free as ealtors of other néwspapers
to repcrt the news and to ed;tallallsa. school officials have a respon-
515111ty to supervlse sﬁudent=ru§ newspapers publlshea with sshaal equip- SR P
ment, and remove obscene or 1;belaus materials 'as well as” ‘edit mater;al . )
thgt wauld céui; a substantlal ﬂl?ruEtléﬂ ‘or materlal 1nterference with A

EMC | n‘ - ) Zﬁ\ ,fi )

oo Y :




ECR ‘ The above is subject to the*fallawiﬁg:

1. Schnol gfflclals may nat censor or restrict material simply because
it is crlt;cal of the schos; or its administration; however, such
materlal Shauld contain a byllﬁEstﬂ,”ﬁlfylng the ertEE

2. Eulés of the school Eér prior submissibn for review of abscene,
'libelous materlalg, anﬂ material advgéatlngfillégal actlans, should
be reasanable and not calculated to de%ay dlgtrlbutlcn.
r . o
3. If prior approval §rccedures are establ;shed they should identify
, ‘ .to whom the material is to be submitted; and the criteria by which
e .the material is*to be evaluateﬂ need to be nafraw and specific w;th
a limitation on the time within which a decision must be made. -If
the prescribed time for approval élapses w;thaut a dECl51Dn, the
llgerature shall be ecn51dered as authar;zed for dlstrlbutlan
- Staff members may be held resgan51ble fér materials which are libelous
o6r obscene, and such. publlcat;gﬁs may be prohibited. “If in doubt concerning
the libelous or oBscene nature af a statementg sta’f members.should, through.
apprcprlate channels, cansult the Schéal's district attorney.

- B 5

v T : E
FREEDQM OF ASSEMBLY

T
:

‘ Studéntz hava the rlght to peaceably assgmble, demanstrate, and picket
and to petlt;cn and organize on school grounds or in school buildings. Exer-
-gise gf the right Df an individual to. assemble, picket, -and demonstrate shall

be denled him/her Dnly on occasion when his/her acts substantially and direct-

ly endanger physical health or safety, damage property, or seriously and imme-
diately disrupt the activities of others. It is the schccl‘s responsibility

to protect the students' rights to free speechr and assembly guaranteed by the

L % ,ﬁ?ifst.AmEEdment from abridgement by,any person or Persons.
E Té insure that the studenté'vactivities,dé‘n@€5éubstantially disrupt
the educational process, it is -their responsibility to observe the fol-

s ! : lowing rules:

1. Meétings shall be scheduled in advance.

v,
2. Normal school activities may not be disrupted.
3. The méating shall not be such as may be likely to create a
' : substantiai‘dangér to §e:sans or property..
g : : F?
S . "4, -If a crowyd is antlclgated a crowd control plan shall be filed
T e . in the aPpréprlate office well in. aévance of the meeting.
' C P - ;;7;
N SR . — .
' e L

PArui o roviog o eric SRR : : . P : o . . A :




If you wish to read further regarding the preceding issues:

Institute of Judicial Administration, American Bar ASSDClEElGn.V tandarxds-

i *  Relatihg to School Education. Bainbridge, Mass.: Ealllnger Publishers,
1976. : . , -\ ; _ C o
, National School Public RélatlDﬁS ASSQClatlQn;J Suspen: leri and E 777plSan5.
Arl;ngtcn, va, 1976. : .

Ware, M., and Remmlein, M. School Law. Danville, Ill.: Interstate Publishers,
Inc., 1979. '

Hyman, I. "A social science review of eﬁidence cited in litigation on
corporal punishment in the schools." Journal of Clinical Child Psychology, ,
VIII, no. 3 (Fall l978), 195-199. '

"\

Purvis, j. Studént Dlsc;gllne Handbaak A campllatlcn Df prmcedures, regua <

in the Unlted ?‘ates.“ Hattlesburg, MlSS.; Department Df Cugrlculum and
i Instructlén, Univers;ty of Sauthern Migsissippi.

‘ ' Sauth Dakota Department of Educatlcn and Cultural Affalrsi Standards and
Gu1del;nés for Providing Due Prazess of Law to the Sauth Dakata Student

o
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o e ‘Course
Gﬁ“?%@, 2 - Di s:lpllné - ) A ,,7_#,,,:?1, | - Agéﬁﬁa

Mgdulg 2.3 - E"stabllshlng Effective D;LSClPllnE Pal;:;aﬁ ’ o biy M@ﬂuig
.65 minutes using, Option 4A N : c
Total Time .55 minutes using Option 4B - ~ - . 7 o
L w 777-7777 N . - L » ;:.7 _ f', -,
‘ Madule Summary o . )

The ;Ellcleg which def;ne bahav;or expectatlang for students form the backbcﬂe Df any
gDBﬂQd;SZLPllﬂE pragram This modulwe, Feviews the 1mpcrtanée of develaplng fair,

clearly articulated discipline policies, provides examples of due process policy
statemantg, and offers apprdaches tg pallzy development by’ corisensus. ‘ )

s oo ) Jd . : {5\ . :
: ) 5‘ = . ¥ a1 ]
_ » ) I~ — — -
. Acﬁv:ty/ Cnntent Summary Time -
L. - ;ﬁnt}fgc@uggiqﬁ LT L éj L, @5 minT
A, Purpose of the Module. ) .
B. Ea;jﬁ nale for Good D;sclP;;ng PDllC es
‘ B e 5 ’ N
The legal requ;rem&nts and behavioral benéfits of hav;ng clear, ' §;
CGmPféhéﬁSlVé pcl;cy stataments are presented. - '
ot L N .. Efé 4 .
2. -'-—:,E’l,e;menj::s‘ of a Good Dis::ipﬁlrim; Policy ’ 15 min. -
: ; S T ” i s A
C A. Overview of Policy Elements ' o . ’
= . N )

o The' ‘group prav1des elerients of a discipline code. Trainer PR
i . refers to the NSRN Reséuzcé Handbook on DlSClpllnE Cadeg. N S
1 = v . R o =

B. *Relating Pmlicy Elements to Variaus Groups-
T £ The need to have policy in dlfferent forms far dlfferent . ) ' :
' * audiences is st;éssea - ¥,
'C.  Summary of Elements
3. A Policy Example 10 min,
YA, Review of Due Process Consigderations ”régmsa;g;e:Qisé;g;iQ% o o
nge - . * . . £ 7 - ° Pa
B, wa._y::: a;houlg Articulate Due Process Rights -~ . ’ _ s -
*R sampie student ri ghts orientation is presénted. s
) ° . S - 7 o (f | |
B L A N A y _ . = Ly !
\‘1 — — . L i———;, F*:. - - _ = . — -7 o ,’;7 ~ - - - e ———

A FuiiText provided by exic [I8 e d : oM
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o - i 32
. Achwiy/@oniem summary * , Time
th;gna;;Séctiég : | : T - )
' 4a. The isggerafg;;u&ggﬁ;inqg;vemenﬁiin Eg;{gymgﬁigg 40 min.
. f : - E ’ . N : & *
A. .’ Bummary of Issues to Egnsider.inrgg;icymgking .
Trainer refers part;clpants to backgraund ‘material on PGllEy
issues. . . 8
. . B. Importance Dﬁ!égu&ggtiipput‘
B : : . . ) ] . ) Q
Student "buyﬁin"_th:augh involvement is stressed. .
’ c. Ways ta Achieve Student Input
'D. Reachinq Consensus ; :
.E. Sma;l Group Activity with | erksheet- ﬂq@ifiééﬁp 1phi Methcd fc:
-~ A;hleV1ng Consensus
, o . , .
il
Aftér an explanation Qf modified Delphi, participants complete
.. worksheet, Survey of Critical Behav;ar Incidents, and small groups
i *  work through the Delphi process.
]
or ;
Dpt;anaI\SEEtlan
éb;! SQ@EilsSUES ahd Answe:s ;n Developing_ Effective DlSElpllnE PQllElES 15 min.
- A, Héﬁ=Dg,Wé‘Iny§;ye Students? T
B. How Do We Invmlve Fagulty, Cammunlty Members,‘and Admlnlstrators?
C.  How and Whén Do We Infgrm School and Ccmmunlty Members abaut the
Cgée? . -
D. How Dc We Ensure that,stuéents Read and Understand Statements of
nghts and Respcms11:)3.1.3.‘&3.25'?l 7 )
. E. Other Issues in Developing Effective Codes
- = o = - - — L =
.-'f‘ i s fi
, . -
11 . s
. ) Sl .
5, |
. ) | - .
' \‘1 i = 7 - — - e L ) - L - . -
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.Course__2 - Discipline . - 0+ Module

. Module__ 2.3 - Establishing Effec ctive D.:LSElPl;LnE PGllClES _ ' ) .

¥ - : to 5

Objectives - g | o
Parﬁicipaﬁts will be ablesto-- Ce L : 7_ .. ' o=

i 1. . List three réasgggﬂ;g; haéiﬁg clear diécipline g@liéies

2. LlSt various ways a due process pallcy cdan be gramulgated in the schaal

f B
e

3. :List several ways to achiave Studént input inteo policy deéisi@ﬁs,

Description of Materials

*' . Transparencies

2.3.1 - 2.3.12 Transparencies illustrate due process issues and how several-séhggls
have written. policies in response to these laws. -Additionally, the
‘ modified Delphi technique for reaching group consensus-is pfesented. .

Partlc;pant Worksheet ' ; o .

2.3.1 - Survey of Critical Behavioral In c;dents : o N .o

Handout
2.3.1 Delphi;iééhﬁique‘Rec@fder‘é Sheet

¥

Background Materials ’ T

2.3.1 Some Issues and Answers in Develaplng Effective Piscipline Policies
i T 2.3.2 The Delphi Technique - _ el
el 2733 Due Process in the Schools = = -

Resource Materials
"R.2.3.1 NSRN Resource Handbook on Discipline Codes. The Handbook contains
: ‘commentary, guidelines, and numerous.policy illustrations . from "g@ad"i -
codes.” Topics include all issues that must be addressed in a discipline '
o code, e.g., rights. and respgns;b lltles, sanct;ans, search and seizure
. ‘ ' Pr@cedures, etc. ' :

ERIC™
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Course_ 2 -npiscipline .  pParticipant
Module__ 2.3 - Efs;al:g]:isl‘ginqjgfgc:#i{;e -Discipline Pc;»l;i-c:;eg | W@?kshegt
. Worksheetl-D__2.3.1 . - . - , )'
Sﬁ;vgyfgf'Crigigéliﬁeﬁgyip;élrIngié@n;g
Please respond to the. Léllawang behavlaral 1nc;éénts by glrcllng one gf the flVE dlg;ts
to indicate its aggrgx;ma e serléusnéss in your Gglnlan,
KEY:. 1 - not a d;sc;pllna:y lssue ” S i
- 2’ - not serious/teacher enforcement .
= . n 3 - somewhat serious/administrator or caunsel@r 1nvalvement
e " . 4 - serious/suspension or alternative
5 - extremely se:;aus/§x§uls;an and police involvement
BEHAVIORAL INCTDENT .t 7ﬁ§§§1DUéNES§71 P
S - - : = .
© 1.7 Theft of’ school property B s . 1 2 3 4. 57
2: Excessive taikiﬁ§=in the élassroom 1 2 3 4 5
3;. Indecent language or gesture‘d;rectad at an . : . .
;nd1v1§ual . - 1 2 3 4 5
4, Threatening schacl emglcyée with physlsal harm 1 2 3 4 5
5 ~Bringing weapans or pnt;htlal weapons to schaol » 1 2 3 4 ‘5
6. Defaclng schaal property L 1 2 3 4 .5
g? Petting in any form 1 2 3 4 5
. 8 Cheatlng in the ;1assraam g 1 2 3 4 5
i 9 Fighting' ‘ 1 2 3 4
10.  Throwing litter on school grounds 1. ,2 3 4 s
' . ll;= Not hrghglng books and related materials tg class 1 2 .3 4 %
12. cutting class 1 2 .3 4 5
713, -Disobeying requests of school employees 1 2 :.3' T4 '551
14. Habitually breaking “ﬂrgss codes" 1. 2., 3 4 5
15.  Smoking ; 1 2 3 4 5,
16.  Throwing objects in the classroom 1 2, '3 4 5
17.  Body odors i 1 2 3 ‘4 s
' 1 2 3 4 5

18, Extortion of fellow students

Fi

Adaptatlcn éf "Crltlcal Behav;oral Incldents Ser;ausness of the Incident," by
Dr. John Purvls, Un;vgr51ty of Southern Mississippi.” ’ :




Course____ 2 - Discipline — Background
‘ h@égule, . 2.3 - Bstablishing Rffective Discipline Policies . Materials

Background-D 2.3.1 . - o ——

, Some Issues and Answers in ,
- “Develo; ing Bffective DlSClpllnE Policies g

- B
. ¥ . . Ca

NOTE: The fallaw1ng 1dea5 have been éallected by NSRN staff in develsplng SR

this curriculum. We thank the educators who have shared them, and.welcome

additional suggestions. S o ) ¢
l.. Many schaals have found it useful, to involve stuéénfa in farmulat;nq
' 61521pline\gcllcles and give them a way to charge the rules,

In Ph;ladelph;a, students are appclnted by the Student CDunCll
to serve aon discipline EGl;Cj baards. -

H

n several Los Angéles schacls, students run for eiect;an to s
setve on dlsc;pllne boards. * :

E 5

A New ycrk schgal admlnlstratlan agp@;nts several students ta'#'
help write Pol;c;es. . , L

i

2. Faculty, communlty members, anﬂ admlnlstrators alsa need tD be 1nv21vea
in wrltlng the rules.
+ )‘ e *
New York City uses a “:onsultatlve c@uncll"_:cmgcsed of parents,
faculty, and staff to write and modify pgllcles. .ThlS council

also may solicit Student 1nput

N S
a

hlcaga has a Child Parent Education Center whlsh acts as a
. policy résémmendlng body. . e '

A Dallas h;gh school has started a cammunltysschcal management
team named "Partners in Educational Planning." This group
idertifies and prioritizes behavior problems in the school.
Membership is apene&>t§ all 1nterested persons- and open meetings
are held monthly.

3. Periodic review keeps studants, facglty, parents, and :ammunlty

members aware of the ‘rules and discipline prccedures.

3
&

New Ycrkvschcgls include a copy of thg rulés in the student.
handbook and pass out copies yearly ‘to all students and ,ataff.’
3 Raltimore Cifv ﬁrircigal reviews ths rules in the héme:aé

at the beglnnlng of each year and perlcalcally rev;ews specific
»rules on the PA system as situations arise.

Copies of the rules can be printed up and passed out like a
newspaper (Chlcago) Dr posted on c§nsplcuous bullétln boards. '

[Aruitoxt provided by exic [N LN
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In the Dallas eehoel syetem, each feeﬁi?ty member reviews iihe
student handbook during the first period of the first three days
. to explain and ejerlfy rlghte and reepenelbleltlee. Emphasis is
‘given to the reeeene behlna the rules.
‘4,  The New Jersey scheel Board A550c1et1en recemmenﬁe thet the fe;lewlng
er;terle be applied to every zule. . £r

" a) Is the rule neeeeeery for the erderly, effectlve eperet;en of the
© gchool? L : o o e

b)‘;Doee the ;ule lnvelve some eugpreeelen ef freedem?

¢) 1If so, is the ;eetr1e21en on the freedem any greater than is

, " reeeenebly ﬁeeeeeery for the orderly funetlenlng of the eeheele?
They also point .out that nen-eeeent;el end unenfereeeble relee are
useless (e.qg., ehew;ng gum, eketebeerde) '

T
1%

5. nghts eerry reegenelbllltiee - ‘codes eheuld define the rEEPGnSlbllltles
thet go with the exercise of theee rights.,

lllnele eehoale teach and test students on the rules. We
cannot riecessarily assume ell etudente know hew to behave.

L]

<6. sPeelal errengemente should be made te erlent transfer students to the . P
school rules. { “

'Milwaukee has an "1nduet1en eenter" where ‘schogl .information is
ehered before the student goes into the reguler classroom.

7. It is better 1f students knew whet will hepgen if they breek epeelfle
rulee.'" !

P

San Francisco school, fer exemgle, surveyed its teachers and

asked them what eeneequeneee should follow such rule v;elet;ene.'

A rule-consequence tchart was prepered eﬁebling etudente to anti=-
cipate possible sanctions following rule v;eletlene. . e

i

- 8. Consider ehlftlng the management of eerleue béhaVlDr problems from
1nalve§eal staff members to teams.

.

' o " .L.A. schools form grade teams.among téachers working with ther
game students. ‘ i

5

§. Beyond whee the law forbids and the Ceneeltutlon insures, administrators .
are often faced with epeelfle problems not eﬂdreeeed hy theee lewe.

Both New York Clty and Eveneten, Illlnele ‘face this issue by
. etetlng their phlleeephy about etuﬂent righte in an umbrella : -
* " policy at the beginning of their cedee.,; . ’.

P
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) iG.V Several schools inﬁgiicaga collect, maintain, and diskeminate data on
) " student behavior to .school board officials, parents, and chers
. . ;nteresteé :Ln the cgmunlty. .
A 11. Consequences of rules violations can have a logical and functional
' relationship for the offices? . _ 2
Iﬂ’Eg;rién Caﬂnty, Michigan students are not only required
. to work-off a violation but their jobs are often such that .
. they can directly encounter the consequences for the victim.
- ' *For example, a student who injures someone works as a volunteer ’
in a hospital; a student who steals a book works in the Lost -
and Faund section of the sch@@l library - C '
12.. . In writing discipline PDllclES and disciplining Students consider the :
following thoughts: " . :
o -Statements of student rights and responsihilities should be
brief, clear, and readable. : .
. . "Courts consistently -have thrown out 1@csély‘ﬁritten_ar ' -
o ‘ . vague discipline codes. The word 'misconduct' has been
- ruled unconstitutionally vague. ' So has 'extreme styles'. ’ »
T * " of dress or grooming. So has 'in the best interests of ‘
i the school’. Ambiguous words--the backbone of schiool
' discipline for more than a century--will no longer do." ‘ -
7 S ‘ oo A National School Public Rélatians'ASSGciatian
0 Once students are informed Df the rules, they shmulﬂ be requlred to
L ab;de by “them. Lo P : o
. o Dlsclpllnary actlans should take Elaﬂe on an. individual basls and _
in private. : ; L : .
o Avoid inté:mixing academic evaluations with discipline evaluations.
T o Mcdeling;is’gne of the most effectivé'fafms of teaehiﬁg and 1Earning_
o It cannot be assumed that stuiants know how to behave’ in schoal.
s : Some schools teach and test students on the’ rules of behav1§r.
o Consider elimlnating nan-e&sent;al or unénfﬂ:geable rules, e_gég
ghew;ng gum and skatébaaras._
o. foe:‘spégial privileges to students who regularly obey the rules. 2
_ F &
o e 35 . .
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"7 o The mc:st fréquéntly aiscbeyed rules are thase_ which are: Y
ralated least c:l.early ;a tha pgpular pérceptléns of schools
¥ . functions, - . ~
. "have-been p@a 1y communicated to students, )
' .
enforced least consistently by teac:he.rs and administators.
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C@urge_ —2.- Discipline — - - E’ackgf@ﬂﬂd'
Module ____ 2:3.- Developing Disciplinary Policies = ° Maﬁe@ai’s’
Backgroundi-D_ 2.3.2 .~ . =~ " "

I

1 .
o The Delphi Technique
aty , -
:Thé Delphi techriique is an attempt to improve-the utilization of ‘experts
in analysis, evaluation, and forecasting. It uses lnfarmed lﬂtulthé juéga
“ments in a. format other than the committee mEEtlng, o 5?
’ The panel or committee- agpraé;h tc problem analysis has a number of
. drawbacks. = A major defect is that most committees do not make either their
.rea%cnlng ar their assumptlcné expllclt Committees also tend 8o operate hy
- ' seeking 'a consensus among the. views of their members; thuf many minority views
e : and alternatives tend to .get buried before a final repaft is wrltten Often a
"bandwagon" syndrome takes hold, putting pressure on members of a panel to go
along with a majority view.: W In many ;nstanCEE.anﬁangharlpatlve (or votal)
panel member can ‘drive-the panel ontd a bandwagon.. Finally in a dommittee .
meeting, i# is often difficult for tﬁe\indiviéual"ta change his mind once a
position has been-taken. '

Most of the drawbacks of, committee operation are due to the interaction
of the personalities and psychologies of .the committee members. This implies
- that a better situation-for the utilization of the” expert would be a panel
meet;ng w;thagt face-to-face confrontations, but with adequate ccmmunlcatlant
q <interaction’ “(feedback) between the dndividuals 1nvalved Note that mere
ellmlnathn of face=to-face cantact alone is not sufficient.
. P . -
A new ag§réach* ~the DElPhl technigue--has been .suggested tD overcome
the difficulties discussed above. In one sentence we-might say that in its
% simplest form the Delphi te:hﬁique is a carefully designed series of indivi-
e dual. 1nterrogatlons {(usually best conducted by gquestionnaires) 1ntersperséd ]
with information and opinion feedback. We will explicate the technique with
the aia of a simgle illustraﬁi@n. ’ ' S

1

Suppase a panel-of experts is convened to -estimate the year by which the .
¢ employment rate among the black population will be the same as that for the
white Pagulatlon, Each panel member responds lﬂlelduallys—say by quest;ana
naire- —and glvés an 1n;t1al estlmate (guess or judgment) A central person .
- running the panel arramges the results of the first round of responsas in
¢  oprder from highest to lcwest aﬁﬁ determlnes the median. :

‘ . "A . . ) I : Y

. ¥ 4 L i 5 : . -
- B - : =

The gecénd round begins, with the results of the first round. be;ﬁg sent
to each panelist. The requndenﬁs are then asked t& make -a new estimate. If
thelr gscimates are outside the interquartile range, the respondents are asked
to indicate why their judgments were So different fram the majority 3udgment
of the group. , = . - o P .

ERIC. .+ - -
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.-single answer, but a-set of answers w1th aESéciatéd PrlDIltlEE.x

*

This last step forces those with extreme views to Eithér stand behind

their judgments=—W1th explicit reasoning--or to move into the majority's

5

hy thDSE who hava ta<en extreme positions. .
A raspandent whose response is

based on the reasoning presented.

range if no gtrong convictions ar& held by tbe respandents.

| :
In tha next :aun@ﬂ‘respgnsas (naw spread DVEf a smaller ;ntérval) are
and all the respendents are given a summary of reasons offered

Another revision is re@gestéﬂ
still outside

of the interquartile range is requlrea to. indicate why hé remains unconvinced

by oppoging argument.

the entire panel and a' final revision of estimates is requested.

these :esganses could then be taken as

In a fourth round, these criticisms are resuhmltted!tp

The median of
approximating the group 'judgment or -

. more significantly, the range of .responses may be presented, representing an
. ordered, weighted series of judgments,

In thaxmajar;ty of cases whére the téchnlqualhas been applied there seems,; 
~to be a convergence of opinion and a narrowing of the lntérquartlle\gange.

so that one now does not come up with a

4 8
i

. F o

In gome instances a p@lav;zatlan arcund}a s;ngle/ '‘answer"” has been

served.

* The wcrklng of this Delphi teghn;que depends on a number cf factors._

in ather cases two or even three madés or peaks may result.

i
In

the first instance there -is always”the quastla of who is an expert when.a-panel

of experts is canvened.. Little advice

can be proffered here on that tgplc. The

' @hly useful hint in the dlrectlan of - dlstlngu;shlng "good" experts from "bad";

L

is to ask for self-avaluatlan within- the context of the Delphi game,

If the

responses Ea a partlcular questlgn are wezghted to attach more significance ta-

.those answers coming from people who indicated (in the private context of

the Delphi technigque) that they were more expert in some areas than others, it
might be possible to converge to a more accurate response.

Of ‘major importance

in the operation of the panel is that communication

aspects--interaction gnd feedback--of the total panel are kept as free as

possible. Since experts

collocation panel,

in dlffarent disciplines use different languages,- the
i.e., the man or group running the Delphi, must phrase

the questlgnnalrés and models so that all the resPQndents understand them.

® =

In :ancluslmn, it m;ght be said that the Delphi technlque is a rational

way of obtaining the collective judgment and opinion of a panel of experts,
uninfluenced by thé psychological obstacles that. influence’ EéﬂVEﬂtanal panel

meetlngs. - . - .

A panel af 10 or so people can be

figure two hours work per panelist per complete Delphi.

depends on sgsea of processing answers

ERIC
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: CQEFSE _ 2 - Dist:ir::»line - e i o DL - v a8
e el — Background
g Module___ 2.3 - Establishing Effe::tlve DLSG:LEL;I’IE Policies ’ Mgtggﬂia!s 5
Backgroundd-D_2.3.3 =~ .
S : ST A . -ﬁDue;Erégggg in the Schools

Due grécéss is generally divided into the following areas:

' o Substantive due process .

£

o Proc dural dues process.

B

W

Substantive due e pr ocess, which will not be dealt with directly here, is concetned
with the issue Qf equity and falrness in laws and rules. In general, the following
criteria are appllea ; b ‘ .

o @E rule must be fair:

o The rule must apply equally to all. i h /5 X ’
" o The rglé must be enfcrced in a fair manner. E ; :

~ s
Prccedural due process-=-or as it is cometimes called, admlnlstratlve due Eracéss——
" finds articulation mainly in the rules -and fegulatlans covering susgen31cn and
"expulsion, and grievance and appeals procedures. The State of’ North Dakota has

¢  expressed what 1t feels are the minimal standards for proceédural due process.
' Thase staﬁdards summarize thE‘majar elements invelved in the issue:

. o ~Adequate*ncticg of the chargeg v . b
o Reasanable opportunity to prepare for and meet the charges
. . o An arderly hearing adapted to the nature and the circumstances Df the
51tuatlcn 2
- o A fair and impartial decision.

' The right of due process is codified in a wide variety of ways by schacl districts
and, local schools throughout the country. The following examples  are offered to
wc:kghap participants in order to ‘demonstrate di¥fferent approaches to the issue
and to.give a better understanding of how due process is operatidnalized in the
_school setting. Because due process may vary according to local conditions and
legal requirements, the National School Resource Network:strongly recommends local
legal assistance in the development of due process procedures.

AL ;
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' FORMALHEARINGS i |
Every effort is made at every school level to resolve
problems that arise through the conduct of students which are
in violation of the Student’s Rights and Responsibilities
Document. An informal hearing is heard before the principal or
his designee to determine the facts and learn the circumstances
of the vidlation. Witnesses which either of the contesting parties

may wish to call are heard and the parents of the student are

informed of the violation and the passx.ble_consequenees!
Punishment as prescribed by this document may be ad-
ministered if it is determined that the violation actually oc-
curred. Parents will be informed by phone or by 1nail and a
conference with them mll be required upcn the readmission of
the student.

As a result of the mfarmal hearmg, if the student and his
parents fecl that they have been agrieved, the following
procedural rules for holding formal hcarings in expulsion,
suspension, and disciplinary cases have been established, for
the protection of the rights of students. Provided that the pupll
and his parent have not waived théir rights to a formal hearing
prior to the suspension or expulsion, the fullowing procedure

will apply:

1. The student and /or his parents who feel they have been
"agrieved during thé informal hearing, may within 5
days after such informal hearing, send a request fora .
Formal Hearing to the principal or his designee, This
‘ _ request shiall be referred to the Hearing Officer of the
.School District who shall within § days conduct such a .
' hearing. Following the Formal Hearing, he shall state in
» writing his findings as to the facts, his conclusions, and
e the dispesition to be rnade.

- 2, The pupil shall be pcrnntte:d to inspect m advance of
‘ ’ such Formal Hearing any exhibits which school
authoritics intend to submit at the Fromal Hearing. He
shall have the opportunily to be represented by counsel,
He shall have the opportunity to present his version as to
the charges and to make such showing by way of
exhibitis, affidavits and such witnesses as he desires, as
well as hdvmg; the opportunity to question witnesses.

3. If the School District Hearing Officer confirms the sanc-

" tion that had been imposed.upon the student at the in-

formal hearing, the punishtment or consequence of the

misconduct will be carried out. If the Hearing Officer

reverses the decision of the informal hearing, the -

~ student shall bereinstated in school and no penalty shall
-take placc.

=1

v 4, If after this Formal Hearing, the student and or his
, parent wish to appeal the decision,- they may do so
- directly to the Board of Directors of the Liukﬂlea School

District within 5- days The Board shall ‘'schedule

' &

nd

Mulk;tea Se:har:}l Dlstrlct No. 6, Everétt, Wasﬁ:ngtcn

- . Source:
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o,

"« hold a recting to review the matter with 10-schockdays

. from the réceipt of the request for the appeal. The same -
rights of the student shall prevail at the Formal Haaring
_before the board that were in effect before the Formal -

- ‘Hearing Officer. Prior to Adjournment, the Boarl shall
" make its decision known. However, the Board may wish
- totakeoneof the following procedures: =~

1," Agree to study’the hearing record and
.. reportits findings within 10 school days. -
2. .. Agree'to schedule .and hold a special
" reeting to hear further arguments an the

~ -7 casg"and report its findings. within 15 -

.days. . -

3. Agreeto hear the case from thie'start (de

norio) before the within 10days. -

. Within 30 days of réceipt of the Board of Dirc:3tors final

decision, any student and or parent desiring to appeal

the action of the Board of Directors regarding.their For- -

""" .. mal Hearing may serve uport the Chairman of the Board

" anotice of appeal, such notice to be filed with the Clerk -
. of the Superior Court;in the county in which.the School,
. Districtislocated. | =~ 1" et

[
L
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NDTIFICATIQN DF DUE EROCESS

éGULDER VALLEY SCHDDL\DISTRICT RE 2

tudents are to have clearly estab-
ed means by Whieh “administra-
t e-due process’. isavailable to see
Inat the individual's rights are pro-
;’teeted ‘Students are to be involved,
singly -and collectively, as citizens of
the school with the .aftendant rights
‘of such citizenship end corresponding
T penelbmtnee for the. proper con-
‘duct of their own effews and these of
otfier students.

'ue process may be defmed as a
rse-of legal proceedings in accord-.

e with the rules and pr‘m:nples

eetebhshed for the enforcement and -
protectmn of individual rights. The
concept- applies tg, any dispute be-
tween two parties. As a legal concept,
enfereeeble in the eeurte it derwee

seme cendttnene are equeliy neees-
sary to administrative procedures in
schools, although they may be-dis-
;ueeed and. handled in an informal
vay in'mostcases. .

‘Of equal importance is the nght of
school  authorities to prescribe and
_Dntrel .consistent with fundamental
and- censt:tut:enel safeguards -- stu-
jentceﬁduetm *heschools. o
Jefinitions:

‘Suspensnen _means the exclu-
sion of a student from attending
ichool “activities for a specified and
imited ‘period of time as set forth
mder 'Susper\smn Authority."” _

"Expulsion” means the exclusion
nf ‘a student from attending school

m:f participating in school activities
:u' a specified. period of time not to
nteﬁd .beyond the school year m '
hich the expulsfon occurs.
irounds for Suspepsion/Expulsion:
;;’ ontinued  willful disobedience
r-open and eerexeteﬁt debence of
reeer authority . B

S Willful destructnen or defacing csf :
gheel property = ep

.. Behavior which is mnrmeel to wel-
nre ‘safety, or merels of other pupils

F’hyexcel or ment3al dleebnhty such
xet the child cannot reasonably bene-
Hrern the programs evelleble
Jspensmn Authority: .
A scheel principal or his/her des
fmtten euthorlty ef the prin-

- gt ferth under

clpel may suspeﬁd a student in hle/"
her school for not more than five
scheel deye on the grounds stated in

2. The supermteneentof echeols may .

‘8¢hool days on the grounds stated in
"Grounds for Suspension...”

3. The superintendent - of echeele
may extend a suspension for an addi-
tional 10 days if necessary-in‘order to*
present the matter to the next meetmg
of the Board of Education.

) Suepensven Procedure: ~
. 1..The student will be given erel or
. written-notite by the principal 6r his/

her designee, by .written authority
of the.principal, of the charges against
him/her which must be 6ne of those
“Grounds for Sus-
pension... < ol '

2. The student will 'be provided an

opportunity to present his/her side

of the story: If the student denies the
charges, he/she be: given an ex-
‘planation-. of the. ewdenee which the

- authorities heve This shell notinclude

the right to _seeure counsel, to ceﬂfrent

. end cross- exemme wntneesee er te eell

her version of the me:dent :
3. A student whose. p.eeence eesee

" a continuing danger to persons or

&

property or an ongoing threat of dis-

" rupting the academic process may be

immegdiately removed from the school

“by the principal or his/her designee.

in such cases, the necessary notice.

"and rudimentary hearing 'should fol-
. low as soon as practicable,
"4. If a decision is made to suspend, a

student, he/she will. be ‘notified by

the printipal or ‘his/her designee,
“and within one day of ihe suspension,

the school prmereel “or . his/her,

_designee shall 'send a letter to the

parent and the etﬁdeq#exelelmng the’
action taken, s. 3ting the deys during

* which the suspension will- bein effect

and inviting the parents to mee with
the principal for the purpose of dis-
cussing .the matter it they wish, te
5. Nothing contained in this pro-{

" -.cedure shall-prevent the principal or -

his/her designee from arranging for
parants to attend the meeting with the
stuident at which notice of the charge

‘is.given and a hee;mg is hetd if neeé;g
Beu;der Velley Seheel Distrlet RE 2 Eeulde:, CD

suspend a student for another 10 -

f

-ranged.

- duct the hee‘rmg at which the quest
ef expulstdn is determined.

. vided that at its next meeting the

' fer the action, -

“Expulsion Procedure:,

R

. intendent of schools. ° .
3. A student may - be sugpended L

" -are complied with.
4. At the hearing the student'may be.

.afforded the opportunity to cenfré‘,nt-_;’
- and cross-examine Witnesses sup- -

" her witnesses to verify his/her. ver-

* /5. The Board of Education or super- - -
“intendent of schools, as the case may

eery, provtded thet in the judgment'.?’
of the principal or his/her designee it -
is in the best interests of the school

and the student to do so, and that J
the meeting can be eenvemently ar- .

Expulsion Authority: ,
1. The Board of Education may cor

2. The Board-of Education-may, del-
egete the power to expel a studéntto
the -superintendent of seheels pro--i

superintendent shall report on: each -

-case acted, upon, briefly deeernbﬂmg:{é‘

the eweumsteneee and the reeeene.f:,

3. In any case in which the pewer te"‘f
expel has been® delegated *o “the
superintendent of schools; the 'deci--
siori, of the superintend@nt " mey. upon -

_-the written request of the-student of -
“parent, be ‘appealed to_the Board of -
. Education.
-will-determine the: :appeal procedure -’

If this occurs, the. Board "

to be utilized and will promptly ad- "
vise the student and parent mvelved

1. The student and his/her pererﬁfl'
will be given written -notice . of the
charges against hlm/her which’ must
be one of" mose set forth unde
“Greunds ferx Suepeneien/’Expul .
sion.' S

2 A heermg \mu be: held withip. ID?? :::

school days -of the receipt of written
charges. The hearing will be before -
the Board: of Education or the super-;

pending: an “expulsion heenng. pro-«:
vided the procedures for suspensnen

represented by counsel and ‘will be ..

porting the charge and to call his/

sion of the incident.

be. will make specific findings in sup-
port of any decision reached: and in--
the event of a decision to expel, the
student will be advised of his/her
right to obtain judicial review.
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=

\'.!ll DEE PRDC‘ESS . L 5 B

AL Al systemwide and local school regulations that
" restiiet,# student’s liberties and rights must have a
- - valid goal and must be reasﬂnably expected to achieve
‘'this goal.

B. Reasonable hotice w;ll be gw:n rggardmg th:

“availability of all. publxshed policies, regulations, and .

rules -affecting students. The MCPS Policies- and
Fracécfure: and thls dth:umzm shauld be lur:al:d in the

Ea:h schaal shauld puthh its dlsmplmary sz.atament

__developed :;Daperauvely by parents, students,, .and
.. staff, and make copies available to all smdems
‘Students shall not be punished for violating any rules

-

< which are not covered by MCPS  Policies and-

Procedures, the countywide Statemeént on Discipline,

- the disciplinary statement "issued by the” school, or .

other previously published rules.

C. Prﬁcedures for Cumplamts and Appeals

l_,S;Lude,ms have the right to appeal actions af‘
- school administrators- and, student governmgnts
_ ﬂ;stneung stud:m fr::dam and have thc right to

- z.ahcms deny\ng a sludem fngmharshlp
2 Each schml Shall eslabhsh pfu{;gdures ﬁ:r ‘ha

'-mg ;;;fﬂ:;ludem :gmplalms and app:als Th:se
procedures should be ‘developed . through the

cooperative . efforts _of .students, faculty;:«and "

. administration and shall provide for defined time
frames to insure sg::dy resolution of complaints.

‘ ‘3. Th: smd:m thas the right to 1mpamal expedi-

- tiouss hearings, preceded by clear explanation. of -,

nrocedures for further appeal; and the Student has- N

th: right to examine witnesses.’

.4 Any decision of'the pﬂnclpal may b: app:algd to

“the area assistant sup:ﬁntend:m and the superin-
tendent of schools. (This appeal pﬂ;eadure is-
autlmed in the guidélines to this s:t:tn:n)

"5 Nathmg in either the lgcslschﬁnlgrcaunwwxde S

.appeals pmc,durer. shall be construed as limiting

”the ‘right of any student having a camplsmt to

" discuss the matter mfarmall) with apprapnat: ’

school personnel. . :

6. Mo reprisals of any kind shall be’ taken by
anyone - against any student as a tesult nf a
:gmplamx or appeal. oo

7 Local dnsclplme gﬂ:vancc. and appsal proce-
dures shall be reviewed annually by local school
- authorities and student representatives. The MCPS
.sppeals procedure 5hal| be feviewed annually
@

-

" XIlil. DUE FRDCESS

liiiFLEMENTA Tzélv GUIDELINES

dc:.x;.m,d o praﬂde fgu*

treatment for each” sludem “involved in 4 dzsclplme :
action or a grievance proceeding. In order to insure

such treatment. school rules must be consonant with

MCPS;: Goals of Education and publishédexisting .

_laws ‘and regulations. Both the countywide and local
school:discipline codes should be published arid made
a\allablg to parents, students. and staff members.

_ Enforéement of. these rules and. procedures shall be

- based on prudent mvesugauan of the circismstances
."and judicious interpretation of rules and procedures.

Students. on Lheir part; have a responsibility to follow .

" the established praecdurss in seckmg changesin policy - -
or prac::dur:s andin allemplmg to r:sslve cc:mplam!s

and grievances, s

“C. Each schacl shall establish prm:edures ﬁ:r (he.

consideration of student problems and for processing
of sludem Eamplamls and app'

stud:nts facuhy and admmlstramrs Th:adm:ms:r3=
tion shall provide foradefined time frame within these
pra;edun:s so as -to -insure speedy resolution -of
complaints. Procedures for hearing and appeals within
the local school shall be-designed to insure that all

‘These prpc:dur:s ;

paruculars of the procedures and. option for. further - =

should be designed to allow for a settlement of the”
problem by the persons directly involved, The usc of a
- 'school staff member serving as an mt:rmednary le

svggastad for these :“!ﬂ/ Stars.
. Additionally, the school pﬁnclpal is rcspunsnbl= for

distribution of the local school procedures, "for”
planmngthc necessary implementation with staff,.for -
assuring that students are informed of their appeal .
: nghls for reviewing and evaljating the proceduresat -~
least annually, and for farwardmg copies of the local' -

schm:l plan to the area assistant supenmcnd:m

 The area assxs:am superintendent is respnnsmle for
ascertaining that’ all schools within. the*area have"

- developed procedures for hearings and appeals.

gt

*"appeal aré made clear to the complainant before the : -
hearing b:gms ‘that the person or persons presiding
‘areableto give lmpaﬁlal consideration to the matterat - )
issue. and that each case is processed promptly and =~ -
expeditiously. The first.steps of such procedures .- =




- Appeal ¢f the Decision of the Priﬁeipil )
“if a student has all:mpted wuhaut success, to havea

problem resolved at the local s¢hool level and is not
satisfied with the decision rendered, the student may

aupennzendem and the following steps are camed out:

Subrmumg an Appeal e, .
] , . oD Aéknﬁwlcdges re:e:pt of :he re’quest
\‘_aﬁuhm__ ten schtml days .of the decision of the . 5
 principal * the siudent may ‘request, in writing, a . A3) Sets the date for.an informal hcarm}g_v
* oreview of the complaint and appeal the decision,to (note: the hearing must be held within tef.
< the respansnbl: aréa assistant supgnmeﬂdem The . sehool days from ‘he date the rcquest is
 statement should include: . _received) ,
(3 \nforius 3l individvals crn*e'ned m '
a) All pertinent factual ml’armaugn ; ¢
. ,wrumg of the umg. dat:, and place of the .
o “b) The remedy requ:sted s el “*hearing -
5 o 0 A feq"m fori . , “(4) Notifies the student of the ﬂght to -
: ' (1) A review of the: camplamt aﬂd lhe . present mf@rmauon,evldence.and witnesses
. . e _-,dEElsmn of the pnn:lpal or ; “b) Th drea assistant- superintendent is respuni
f {2) An informal Hearing befar: (h: L “sible for the following:.
oy L ass;sxant superintendent T N ”) Eunductmg lh: hearlﬁg

2, Review of. an Appeal

a) Upnn r:::xpl of a request for’ a review af a
decision rendered by the prmmpal the area

_ assistant aup:nm:ndem acknowledgés recsipt
of th: f:quesl ‘ R

. bl The area assxstam sup:nnto:ndenl makcs a
decisiof based on the information submitted by.
the student 'and any addman;l information
obtainied. or the assistant supenmsndenl may

© establish'a five-member board as’ follows:

(1) The baard shouid be cnmpnsed of two

_stud=nts, two teachérs. and one administra-

tor selected at random from an area pool by -
" the teacher specialist for student affairs.

() The five-member bcard mests within five
. »qchcel days of the date the board i5.
* - " -established 1o’ review all information and"

‘aat supznmend:nl for consideration.

(3) The area assistant superintendent makes
a decision based-on the.recommendations of

: v " “the board.the. information.3ubmitied by the' -

.. student. and .any addumnal mfgrmaugn

R \‘-"uhm ten s:hagl dav; of the dat: the appeal
. is received. the area assistant. sup:nm:nd:m
notifies the student and principal, in writing, of
the detnsu;n \:ancermng the app:al : v

[AFui Tt providod by eric [N . - ) . L =

" appeal the decision to the appropriate area assistant.

submit rrt:csmmendauaﬁs o the area assis-

. gncam-d S -

"

! 1 lnfarrnal Heanng B:E@re the Area Assmam

Superintendent : .

‘a) Upan receipt of a rcqugst t‘ar a h:anng. the
are? assistant, supennlend:nt does the fallmh
- !ng__ =, X ¥

hearmg

" (3) Pravldmg an appanum‘vfsrthe student -

to question parties to.the: hearing
). \Vnhm five school days after. the informal

hearmg the area assistant supcrmlcnd:m .

. dogs the fallﬂmng

(n Revnews alldata and mfarmaugn prgsem-_ ’

ed at the hearing’
T 12) chd:rs a decision

R E)E T"*it:uﬁt:s the student and prmcipal

writing, of _the decision and lhe smdems ;

right to EPPEEI the decision - |
4 Review: by he Supenmendem (or DESlgnge)

1) The student may ¢ ppeal the ﬂ‘ELSIITI of :he :

~area assistant. supermzcndgnt The appeal must
be submitted ‘to the supennmndent within-ten
school days of the receipt of the notification of

.. the cecision of the area assistant supgnmendent o

-and include mﬁ:rma!mn to. Jusufy the ‘appeal.

b) The supenmendem (or -designee: deputy
supennl\:nd*m or associate sup-nmcndent for

-;admlmstratmn) revxe“s the issue and related
information... © : - Taat

¢). Within five’ school davs of recsipt of the ™.

- appeal, the supenmend:m(ard:sngnce)rgndeﬁ
a decision and notifies the student, principal,
and area assistant superml;ndem in wrmng

)Qu:suanmg pames to the_ mfarmalf




‘Ei%VD Elpl;ne

">“ﬂ2;4”§ Establishing Effectlve Dlscipl;ng Practlces ®
:iﬂ,ljhgur.agé 30 m;nutes,; . : -
G e ,i? sl : =y " ) . . : . g
: Sahccl persannel are faced with pehavior Ernblems on‘a continuum ranging from mild
“nuisance to severe violence. This module is. déslgned to equip participants with six’ :

dlfferent ways of think¥ng about what -causes misbehavior and ways to use these points ' ©
<+ 0f+ v1ew.ta_:eme§y dlsturbanges,: Case: examples and a v;dec v1gnette 5upp@rt the learnlng.:&

.o . TrL

Acﬂvﬂy/contani Summary L Time T
-Purpase of Mgaule '; e '1_f'_ 5‘{" -!.'> T ‘ o 1“; 1 10 min, ! i
The purpose of th;s madule is t@ 1énk at a braad range of d;sclpllne_ R '
prablems from six alfféfEﬂt erspectives. - It is suggested that ) :
‘thesé six theories may be useful in diagnosing causes of mlsbehavlcr o
: ana in aevelap;ng ca:récﬁlve algclgllﬂé strategles- - .o o e
5Part1clggnts Dlscuss D;szlpllne Sltuatlén I = Darryl CoL T ' o 5 min.
;-Partlc;pants are 1ntr©duced to the s;x theer;és ‘of human ﬁature by
first selectlng a pass;ble remedy fcr a classraam dlsclpllne prab—
- lem. LT o R
: Dverv;ew of S;x Thear;as of HumaﬂwgghaV1ar-_: 3 o ;_L-—ﬂf?‘;.¥'"> A:'ﬂlemiP;frwg
;fﬁ_ ' Int duct@ry Camments o g T e
= prainer explalns that each of the "approaches to :esclve Darryl s 7
discipline. Er@bLém illustrates one Qf six; thaarles of human
,-natura._ Each. w;ll bé dlscussed in tufﬂ.
'B. i RéVlEW -of E;aphyslcal APQraach _ -

. F : &

Gcgd phys;cal health leads tn g@ad hehav;cr._ %he:é,is a link -~
hetween the health of the bedy and hahav;sr. ' T
Sy i’ : 3
c. Revlew af Psyfnaﬂ"nam;c/Intg_gersanal Apgrgach R

Tth maael views behavior as a campléx 1nteractlan of arives, I
needs, and - env1rgnmental forces. Mlsbehavlar ac:urs _when needs '
are not met at cruc;al 115& stages, :

Aruitoxt provided by Eric

[ERJ!:iﬁ T;';J;_;_fm:? 1_,’i




TS Acﬁvstylcantent Summary

=

'_ E '

'R

Ihle eppreeeh views. behev;er as leerned threugh a peredlgm ‘of. rewerd

-eee;ety, end thet eultural end eeelete; feetere 1nfluenee—behev1eri{

Rev;e ef Eehev1erel Appreeeh ”1: ' o :' ‘ R

end Punlehment. Mlebehevler develeps when" 1ne§prepr;ete behev;e:e
ere relnfereed., - :

Rev1ew of. See;elegieel Aggreeeh U v" o _-;5

oy

Thle meeel ef behev;er eneempeseee a eulturel view, prepeeiﬂg Ehae
eev;eﬁe behev1er 15 that which differs from the norms. -of mainstream .

Revlew ef Humen Pet{ntlel Appreeeh

expreee hlm/hereelf ;n an 1nd1v;dual wey, ;Mlebehev%er occurs: when
individuals are not- allewed to exPreee themselves in weye “that are
1nnete1y theire. 1f;i T : : :

L=
- M .

o Th;e medel sees behevler .as the reeult of 1ntereet1en between indi--

leafthlPSDtS Revlew ix Theer;ee end Covglete Dleelpllne Sltuetlen II

7 ef Eeleetle/Eeeleg;eel AEE:eeeh e _‘; P

v1due1 ehe:eeterletlee’eﬁe.the envlfenment ’ Attltudee of those

'. viewing: ‘behavior %s deviant may.. need to be elterei{ ergthe situation | .

i whele be . eltezeﬂ._.

S : . cr

'+ Lisa

A.

_iPazt;elpente Ferm Smell GrouEe

~iEaftlE;pantS alv1de lntD six greupe,,
ﬂEtelled eummery ef one- ef the e;x theer;ee to rev;ew.

P ftlElPaﬁtS Comgletr Ql pline Sltuetlen,II;j_Liee}
' Eeeh greu§ rev;ewe Ehe d;eeipllne -problem 111uetretlen end d;eeueeee
-causes and - ;ntervent;ene based.on the thee:etleel agpreeeh they ‘have -
. Sher;ng ef Eelutlo,
”,Membere of’ eeeh greup regert eut the theery they heve rev;ewed and

- spective .theory.

' m;ebehev1ere is streeeedi_

CE

Eeeh g:eup is" glven e_mere

e

A

been ese;gned. o . . . ] =
. G ‘ L o L ._51__ ?

Base d»Uben=the Six Theeriee

B

;v" "ﬁ

tell how they would remedy L;ea s preb;em meklng use of their e~
Part;e;pents and trelner edﬂ te the selutlene¥

Summery,iemefke'

The ueefulneee ef a verlety ef weye ef th;nk;ng ebeut etuﬂente‘
ead |

LRI

P v
=
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Actvnyl Cant Summary

Yéur Gsat“’-'g

:_thearlas as thay view-a v;gnette of anath er aiscigliné'p:ébiam and try to
resolve the probl . ’h is vignette w. s develo oped, in part, by students
in an inner c 1 Ph;ladélphla. , “ o o

c: r sefulness Multlfaqeted Appraach t@ Dl ﬁ;pliﬁé
T . P o ; r'f. R - o S .

] L ants w;ll evaluate and share
théarles in managlng di cﬂgl 1 prablems in. thé

school. @ - . : FE

. o S
. =

opinions as t@ the use-
ne

i
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2 - Dis:ipllne

c:iursa
Modula 2 -4 - Es::.abllsh;n" _‘Effac

Partlclpants w11l be able: to==

1. L15§»majgrscauses_far student misbéhaviar

‘of thé six causes

zemed;es t§~behav1§r prablems..

,?b

Descriptionafllateﬂals L

Transga:ency E

*

2.4.1 . Agp:}:éa’ches to -Interpreting 'Behaviar

© Audiovisual

* vignette of a classroom behavior problem. -,

 Handouts . . e L v
Discipline Situations: Da:ryl and Lisa
*Psy;hcdynam;cfinte;persénal Appraach
Behavibral Approach = - DT o
‘Sociological Approach-. =~ ¢ ..
Human Potential Ag;‘érg*ach‘

. Biophysical Appic ach S

"EElEEEl&fEEéng;Gal Agpraach B

[N ]

[

X

"

B S N SR N N S
U L ba

BB B b

T Eagkgrauné Mg@%;ial._ . T

’2.4g11' Six Approaches to Viewing Human Behavior

13

-’fEl blio graghy LT =1 _ - L .o - .

. Six'Thegries of Human Nature

*
Ed

7 ; < 7/ 77._ 7{ . ;7_ . W" ) g H - - _ B ._7 EV N
2:4.;-; : Video Vignette "Teacher, I Got Your Goat." . This is a viaeatapad

¥

'-:3;5 .Dlagnase why ‘a SE ec f ie aisclpl;ne téchﬁiqué may nét be eff%ct;va in a given
s;tuatlcﬁ L - S : N : ' :

4. ' Know whe:e t@ Dbtaln refe:ence materlals regarding each cf the 5;x causes/

'i 2. List.at least one dlsc1p11ne strategy to’ ccrrect mlsbehav;ar based upcn each;}_f”




R.2.4.1

Tah

"Eésaurce”ﬂateriai sr o

.! B
* "Some Altarnatlves to Cgrpaﬁal P nishment the Sch@als.

Irwin A’;Hyman, ‘Ed.D. fTEié“maté:ial jécus es on various ways of

.smalntaln;nq discipline in the classroom without using punlshment!"'

shoxds interme d;a;e, and long-range solutio ons -are suggested. (The !
brochure can be ordered from NSRN.) - C ’ ; SRR



P R El

o syt o
e —————————  Background
[ ) 72.4 Establlshlnq Effet:t;ve DlSClpllﬂE Practlces e Materials
. Eackgraunq;l -D_2.4. 1 A — ",,;,
. ‘* Slx AEE;gaches ta V;ew;ng.;uman gehgv1ar
-1, PSYCHDDYNAMIC/INTEEEERSONAL AE‘PRDACH - g}' : ﬂ ’
%;ég@,t;gnsg": ~ :!:‘ % . S ) .

=

Behavlar is seen- as the’ cnnseguen:e af the lnte:actian of lnherant drlveg,
~ needs, or fqrces w1th env;ranmental llm;tat;ans. )
- i ) . . lr} ; - R .

; Nérmal behavior stems from the successful campletlan of the, 3
A develapmental stagés and the develapmant Qf 1mpulse Qantrul.

- _The:unécnsgmus m;nd exists, and present behavmr ~an be undéi: tood
af\ early inter§ersanal relationships and the‘-’resalutiaﬁ‘ of cfizical Qerioas.

stages.ﬁ‘

) Malaaaptlve behav;n; occurs wh,n néeds are not satlsfled at crucial life
» stages, controls are not developed, and needg cantinue to be expressed in
saclally unaccé§table ways.=~ t : :

13

o Galn;ng ;ns;ght ;ntg regress;ve and/a: déstructlve behav;or thraugh Psycha—

analys;s will change present behav1ar patterns. “a s
q e .
: a Ehlld s classrg@m behav;ar nay reflect earller ‘and prasent fam;ly réla—
. t;ansh;ps (gazents—teaéher, siblings--classmates). . -~ - . | - R

.-i

DlaLastlc Cons:l.ﬂerations. o o o R

1 - . : i

i

-, E@cus-f Indlv1dual 1nté:nal mgtlvatlan w1th1h a dev%lapment cantext Y

) What 15 thé hlstary of the 1nd1vldua1's early 1nterper5§nal rélatlanshlps? _Ja o

EWhgt are the present family dynaml cs?-
R

jL, =

'-Haw d@ the past exnezlenceseaf aach pazgnt w1th regard ta behav1aral exgec=

tations and dlsclgl;ne relate? "~ L
. _ s

‘Do dévelngental ﬁeeﬂs appéa:’t§ be satisfied?'.fF;éﬁa; 16135,-D:éikurs) . - %

Have éénflizt stage;;beeﬁ resalveﬂ?

v

Has an -adequate defense meéhanism system been developed? = T, N

'

. s ' D ! . . S
‘How does the individual perceive the situation? ’

L. ) A

To what extent dggiﬁtﬁgga%janﬂ external factors influence this Péréegtiéﬁ?

- : #

o - — S
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N o
=

- Ind;vidual intefventians,
Elafify!inéiviaual‘s Peréepticnféf ﬁréSEnt behavior

.'VUnderqtand basis af present behav;gg in terms of early. develagment and
famlly dynamlcs (dangling cigarette = unfulf;lled suckl;ng needs)

- o Express ématian th:augh var;ety cf activitlés (express;ve theraples. a:t;_
,music, drama, play therapy) - .

Explare scéially acceptable méans af meetlng lndiv;dual nee dsg

CEL s

Env;ranmental interventlgns

& i

'Hnd;fg environment to fulflll ;nd1v1dual's needs (flexlbla seatlng ar :nge;=7V-

ment . far ;nsecuge chlaé) o ‘ ) S o W -

' -Support pasitive sqglal ;nteraetiﬂn
o - : o . o .
'_Pfavlae appartunlty f ant;flcat;aﬂ with §gprcprlate mpdels (suppa:tlve -
=*paréntal f;gu;e, appropr ate .sex role model) :

A

Disrespect for school authority. f;guzés 'is cftenglnterpreted as ..
'Iesultlng fram poor parent-child relations or loss of a parent,
iand this kind of problem may be resalvea through such technlques )
) 'as ‘strengthening family- dlﬁclpllne systém, or, ;nvalv15g the student
-in a- clcse intérpe:saﬂal relat;anshlp (Blg Erather) N

LVanéal;sm, flres52tt;ng, and athér atténtignwgetting dev1ces may
stem, . for example, from the student's feelirigs of abandonment due
to’ the arrlval of a hew E;bllng. Facus;ng on Séalallv accegtable .

‘means of gainlng attention can be helpiul. T
: ; S co

"2, smvramAPPRai@ U T

] Assum:tlcns*'" A T .x-'-=3 7 o SR _ S AR

Lo

hagpaz lS 1eagned thzcugh a paradlgm ;nvclv1ng reward and pun;shment.

i . ¥

"'11 behavlar is crdéred ana as such can be Qbserved, measured, Pzedlctéd;
o and contralléd.__ - - - .

-_Haladapt1ve hehav;ar develaps HhEﬂ ;napgrapriate behnv;gr lﬂ réiﬁfﬁfﬂéd

Ey adapt;ng prégram of, systgmat;c seléct;ve ré;nfcrcément hehav;ar may o
be altered by strangthenlng some IESPGHSES and wlthdrawing rélnféxsement

" from- chers. R : : -

The thrust in school dlscipllne therefgre, shauld be to help the Ehllﬂ,'
'subst;tute desirable’ behaviors for 1naEP:aprlahe ones thraugh the use

of re;nfarcement and/ar maaél;ng e . A




;Diagnastic thsiﬁg;ﬁtigns: .

2 Eecﬁs- Eeha §9r and‘setting o ‘ S ot

T O . L w7 . . : ',

How éften does the target behavior cccur?
;:-Whateevgnﬁ Efé@édés_it?i

.Wﬁat évent fallaégvité' L ,7“h_ ' S

=

-'vI, the béhaviar dés;rable for the settlng?.

il H . . B

Gaals af Inté:ventlan._; . '_- e e - T -

5 . - 5

jﬂ.ei*v Inérease frequency éf 6351rahlé behav1arv

= H
Régucé fréquency of und351rable béhav1ar. : _ o o , o -
*j N : X R . . K * . . K B B ; ;f‘r”
- Techﬂ;ques fcr Intarventlan-‘” -
C@nt;ngency ;ﬁterventicﬂs R gﬁj_x oo )

: 5 ) L i f
: R31nfarce d251§ablé behav;or (tGkénS, sac;al reiﬁfgrcers,fpleasurab;é
act1v1tles) PR : . . : =

= ’

] 'Remcve ré;nfercement of, undeslrable behavior. fiéﬂ@:e_reépanseigasi,‘
R Ztaking back tckens, saft Iépr;mands) : R

'.i‘; : . H'Iﬂt:aducé cgmgeting:behaﬁlcr.
. ) Co : ;- . ) . ) j’-. N

s e N e : :
- Epv;rgnmental-1ntervent1ans-x C : . \

Mcd;fylng sett;ng (remave dlstr tlng stlmull, prcv;de Stlmull ‘for
3Ladapt1va behav;ér) ' - ’ , 7
e f’jRéméVchhiléffrﬁﬁ_sétﬁiﬂg (timéncut;bf room) S a _

Mod l;ngA(usé of;téachér:ané'peefs)F_ R , o D

- Selfﬂccﬁtrol 1ﬂte ti'” ! i?’:é o f L : ) Z:V'=' -

Teaéh chlld to: set géals; Iawardsqand cantlngen21es and rEEa:d Gwn
bahav1cr.,r" ) . . I . ,_;= S a"m‘[

".

Talking in class is often reinforced by the teacher's ensuing . -~ _
. attention, Solutién strategies can employ Goal Attalnment L S
Scallng w1th rewards far not talklng in- class, -
'Truancy can Be seen as a 1earned avaldance resganse, A =t:<:»k‘.éﬂ'ﬁ'L
. --Eystem can be devalaged to reward 'school attendance while at -
v » - the same time maalfylng the school sett;ng to faéllltate the o
« student's desiring to come to sshpal R . '

W : . 3

' “Catsh‘a'Eié being gagd;“:: e R : I

[ERJ!: i: 7 -_-‘i::t ;i':;v:?  ;-jf,A; _A ;{;u”;}’i- :€ ;;‘: ::Vzll'f“ -}.

Aruntoxt provided by Eric




3. SDCIDLDGICAL APPROACH * . .° - R R

ﬁssumgtlans:‘ v o :

E Eehav;gr is developed thrcugh acculturat;Dn and. gcc;allzat;on and "’ is considered.
,normal if it adheres ta the norms of the mainstream culture- v
- . rd ' ) o
" Abnarmal behav1ar ls ﬁgéfﬁgé as” dev1ance from the norms of the mainstream | L
:ulture or may DEEUI when norms are not clearly def;ned due to rap;d chaﬂges )

w;th;n sac;ety, . L, -
/) . B : B e

A Dev;ance may réfléct éanfa:mlty to the standards of a subgfoup rathér than

those of the dominant:- graup. . . Lo N
Sacleﬁy 1abélz aécardlng to its own pergeptlon whlch ;nd1v1dual,.gr§up, or
. set of behaviors is de@lant The actual behav1cr of dev;anfs and nanﬂevlaﬁtsv
is very 51m11ar.5 el , - - i

'ﬁSchéals are- a‘mlr;pr of démlnant sac;etal values and their Erlmazy functlan is
ko’ teach and perpetuaté thése values._

). : St S : - R

Cultural nérgsgaf sfuﬁents may differ from those of the mainstream culture e
ana'mayﬁbeﬁiﬁ c@ﬁflict‘with-exgéctea school behavior: : R

Dlagnastzc Cansldgratlans-- L _ ' o Lo "K"_.

'Fcéus; Sccle y, thé grcups within sgclety, and the rcles ;f society. ) :ﬁ: . -

What are the behavlaral norms and values af the malnstream culture and the . va;iauﬂ
vsubgraugs?»-(black ch;la/whlte schcaLs) - S ’ : :

K What are the candltlons in, SDClEty that may bé Erematlng dev;ant behav1§r? . :
(palltlcal turmcll 562131 changes,vunrest) S R : LT

[ ) . =

Which béhaviérs, indiviaﬁals;'aﬂd/cfﬁgubgr@ups are défined ésiaéviant?

A;e 1nd1v;duals and greups behav;ng in accogd with: ralé expéctatlons, and to
what extent does thls cause strain ané cgnfllct? (Indlv;dual belcngs tg several
gréups). o e _ _ e . : .t

Dcas the ééviaﬂée‘:eflectféanfcrﬁiti‘ta subgrcug n@rmgé

To what extent dcés the schgal reflect the narms and values of thé malnstream !

- culture? . (Curriculum ;ﬁ urban, low scclgeconcmic status Schéﬂl fltE mldale
5nclcecancm1c gtatus gapulatlan) T s ‘ :

= 'rf

ATo what éﬁteni aaes the schgalsaccept ana Pzav1de far dlverse suhgrﬂug standards?_

e, - o

gﬁ 97 ;ventlaﬁ.

Many sac;aloglsts are n@t 1nterventlcn;sts_ They féel that sgcial éhamgé is nﬂt



LI

Define’ the culbural differences that cause stress and conflict.

_ Facilitate change in group behav;cr or in environment Qr'sétting.

?éﬁhﬂiQQés,fgrr;ptgéfgptipnz} B T Y

Inte:venticn'within:saciétal institutians

. Understand éxlstlng systems (define problem, analyz? system causes
Gf the Erablem) o - L v R,

Modi fy existing systems (hémcgenEéusvgerping) '

2,

Intrcduce new procedures (new curr;culum, educa tional parks, advisdry )
caunclls, alternatlve schcals) o . ) L E ' : )

2
‘e

intervent;aﬂs w;thlﬂ exlstlng graups a -

\ﬁnaerstand gr@up garmg, valuesi and behaviors- (raise group consciousness) g
Prepdre groups for change (decrease dehumanization -and victimization) -

-

-

o

)Eggélvéhﬁfq?lémsitﬁraugh g:aug approach.

' Individual interventions ’ f
- Understand role axpaétati@ns assigned byséﬂciéty- T

U\

>;Fac11;tate ass;mllat;an to malnstzeam qulture thraugh special education .
and training pragramsi * . - - : T

, E;g@plesig e

. Thé problems of a new, Vietnamese student's a3similation into a
L --U.S. school can be handleé by ralslngjthe student bgdy s cangglauss
~ ., ness towarﬁ’the BEWEOmEI and his..or her culture.

N . An- understandlng Qf dlffEElhg naeas and 1ntéfests of students at

| dissimilar socioeconomic standings can hélp in the designing of - ;

b _ successful classroom plans, tIlPS, and activities {black culture : e

T e experiences for. black studies) . ) , : . ; . o
; " ‘American Indian culture t”"cally discourages competitive attitudes

L . .- (Sioux). This 1ns;ght maipgid in avoiding conflict between schgol - |
A and culture. o e : -

. o : Lo ‘ <o

Vo N

4. HUMAN POTENTIAL APPROACH - ) ! : T

'

. . : 3

LoEe . - H 7 . .. ) o . L . v\
Humans arxe born with basic gaéaness whlch they attempt ta fulfill. i \

l
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£

Maladagtlve behavior occurs when technalaglcal and bureaucratic change causes
feeling of ingecurity and the diminution of 1nd1v1§ual worth. Emphasis on

"efficiency and centralized control results in the alienation of the individual

wh;ch leads to the need for group ldent;ty.

Identlty qzaups, often based on religion, class, or race may lead in times of
stress t@ unhealthy campetltlcn and conflict and may irhibit 1ndlv1dual growth,

1]

.Children who'misbehave need to feel wantedeand need a wide latltuda to feel free

to expréss‘themselVEs.

A nurturlng school: climate w;ll allow the c¢hild's 'basic thrust for goodness
to emerge. '

Diagnostic Considerations: - ! o

Focus: Iﬂdivi@ual and necessary Elimate for actgalizatian,af Patential

L Goals of Interventions: : ' . .

whatu are thg forces in the environment that lead to faellngs of individual

warthlegsnE?s? i . : , | -

Does teacher tralnlng, selectlon, and evaluatian take into cons idéfatiéﬂﬁ\
%ge:ts of the teacher's persanallty and effect on 1nd1v15ual students?
: v
hool provide for éxgresgéan and acceptan:e of honeqt ETPEEESlGn

jw
Lo
1]
i
i+
jog
lin]
i
%]

' of feelings? ' R

Is the school placing too much em@hasié on cognitive rational laarniﬁg rather

-than intuitive and alternative methods of problem solving?

To what extent does the value of conformity inhibit individual differences?

i

t

. Foster acceptance of a full range of human emotions.

.
3

EY

Self-actualization of potential -

‘Help individual adjust to variety of behavior

Al
Provide nurturihg environment of facilities self-growth

§

Techniques for Intervention:

ERIC".

Aruitoxt provided by Eic .

Structural changes in educational .system
.Alternative schools within public school system
Indépendgnﬁ,altefﬂative schools ' ¥

Altérﬂetlve educational opportunities (individualized programs,

S .open education) : : .

Humaﬂ;glng schocl cllmate -

' Deflne and madlfy env1ranmeﬁtal pressures that may Lnterfere w;fh the
‘individual's effo:ts ,toward self- actuallgatlan

dividua y



O

ERIC

Aruitoxt provided by Eic:
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o

. Personalize teacher/student relationships (human elatians training)
Increase emphasis’ on affective experience (educate whole person, develog
nonverbal, and lntultlva skills)

. Provide férwinvalvemént of all §r

(student representation at e
" discipline handbook)

Ly
&
D.-

Provide for

indiv

P

Examples:

Y

=‘A

Window breaklng and thef ma
school.

. - be useful.

Give troublemakers oppor
behavior.

5. BIOPHYSICAL APPROACH

Assumptions:

- Behavior can be attributed in part to

a
Creating the :ondlti@ns f@
ment, for example, by perscnalizing

e
oups in ﬂetermlnlhg ‘school policy
st meetings, student input into

1dividual cheoice in curriculum

w for active student rcles in learnlng process (class p oject may coin-
with community services project).

iR

student's lack of interest in school céﬂ bé"é result of feei;,gg
that scheool training is "irrelevant." ks
applicable tc cantemﬁgrary 1ssues can

st.
ay be eactive to student "hat;ng
a more humanized  school env;ron—
tions, may

faculty-student rela

a unltles to agpreciat the_rewards_af good

biophysical causes.

Normal physiological developmant and the maintenance of an optimum state of

health will lead to na;ma; behavior.

viant behav1ars can be
ty, adverge environmenta!

Some .de
heredit

Behavior can be modified by changing a
condition. '
Physiological abnormalities can be det
or can be inferred through Dbservatlén

" Teachers shauld be aware that because chlldren differ

ecte d by medical and surgical procedures
beh

avior. .

ghy sically, élfferenaés

in personalities, behav;grs, and learning patterns may occur, and consequenti
educational practices may have to be aéapted to compensate for these differences.

£
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ERIC

Aruitoxt provided by Eic

e

|

|
|

\l ny

|

|

Diagnéstigi;gns;égrapibnss

Focus: Physiological state of individual

&

Lo

what is current state of individual's health?

what isthégest/ﬁealth history of the individual and his or her family?

/ |

Are there syﬁpgams of physiological abnormalities?

i . B ) i
To what extent do these physioclogical abnormalities influence behavior?:

-

Goals of Intervention . : o

Maintain ar*fainStatE~phySical health of individual

: - 55 . . ‘. - ‘7. ,
provide means of compensation for permanent physical deficits.

3

Techniques for Intervention:

Methods of compensation

Direct biophysical intervention
Drug tﬁerapy=(Ritalin; Dilantin)

. Orthomolecular therapy

i

piet therapy (Feingold diet, diabetic, hypoglycemic)

Surgical pré;eﬂufeé

Trainiﬁg igtérvénﬁians,(gercegthéi méfar, Kephart, Delacato, Fernald's
VAKT, Frostig) ' : '

%

“Environmental restructuring (prosthesis, hearing aid, special teaching,
Braille) _ ' : ’ '

Biofeedback training {self-response to physiological signals of disttéss)!

Exayp;esg‘,f

i
P

Recent research into hyperactivity indicates the cause may be 1ink§d

with sugar. Instituting nutritionally balanced lunch programs,

no~sugar lunches for affected students, or making parents aware of this

research, should be investigated. v .

Class clowng are sometimes children who can't see from the back of '

the class or who have emotional problems. Watching for possible
medical reasons (need for glasses) and being aware of problems

needing special education might be more appropriate’ than punitive
actiqpééawhich may only contribute to perpetuating the already low -

self-esteem of these students.

Training in the normal deveélopment gf-ahildrén mgy»aid in the early

idgntificgticn of potentially serious Rrab}egfp

i

Teachers ability_ts'identify'érug,users shculdibe.encaurégga,
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b 1 -

o Behavior results from the. 1ﬂte:actlcn of Qharacterlstlcs of the individual
and various forces in the setting. -

n

Normal behavior occurs when the lnﬂlVldual 1ntéracts in accordance wlth the
. dynamlé forces Gf his or Her envirenment. : .
The forces ;nfruenclng behav1ar can be blaghys;cal intrapsychic, phenémenological,
and behav1gral . : v o S
”@éificaticns of behavior can be .achieved by changing the behavior itself, chang-
’ ing the settlng, or.changing the PEICEPtanS of those who consider the behav1cr '
aevlant. s

Arr individual's bEhaVlDr may be modified by lnvestlgatlng the individual's tatal
environment, 1acat1ng the source of the disturbance and wutilizing any 1ntars

vention technique which will hr;ng about change: L . L {{

=

Diagnostic Considerations: ' oo

& 3

E;eusz Interaction of various forces with the individual

Does the individual's Eehaviar change in different settings?

- Are the behaVLDral .demands of each Settlng within the 1nd1v;dual s tatal
envlranment compatible?

What isthggrimary source of the deviant behazlsr?

For.whom is the deviant behavior a pr@blem? . .

" Wh;:h aspe of the problem are amenable to change?

s

Goals of Interventlan-

. Increase concordance between the behavior of the c¢. 4 and the setting in

which he or sHe resides. - _ - - v

Techniques for Intervention: .

Change inéividual behavior

. . Teach and encourage behaviors vié ad PDSlthEly by malnstream culture

Target';hildreﬁ tréinga'as behavior engineets (teach child to modify
behavior of 6thers by changing their own behavior).

o . Reorganize phys;aal setting of classrcam (seating arrangement and learnlng
centers, aﬂg;neereﬂ classrccms) ' .

e

Aruitoxt provided by Eic: -



; ‘
- Employ a yariety of classroom management techniques (rule enforcement,
appropriate learning materials)
Life space-intervenfions (estabiish'“ﬁherapéutic milieu," arrange physical
¥ space and time and/%cﬁ1v1ty schedules; accept child's view, explore pos-
sible solutions, aﬁa present reality- Dflentéd SDlutIDﬂS as needed)

, =

Change awareness and attltudes of th@se peraalv1ng behavior asgéev1ant

Family members

* =
s - . - School personnel
Si gnlflaant others © . ! o .
Teacher éffééﬁiveﬁess.training . |
‘Parent effectiveness training
B Family counseling
Special training for teachers
b Examples: 7
e e : —~ - ’ *
oL e : A normally passive child who perslstently fights whlle riding the

school bus may be reacting to forces in the bus setting. Rule
enforcement, reassigned seating, or alternate transportation may
suffice to change the environmental factats”causing this ‘behavior.
The develapmenﬁ Gf sexual interest is often peg:elved by parents as
abnormal -and bad. Parent tralnlng and 'child development workshops

can be emQLdea to :e%alve this m;sunderstandlﬁg

R

O

ERIC

Aruitoxt provided by Eic
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Total Time 45_minutes T '

MgﬂuleSummary I o

Student w;thcut lntérruptlng the studant =5 educat;anal'exge:lencé.

%
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,7 '_A P e ° = ‘ ' .
. ) Acﬁvﬁy/ comam Sum,,,ary | . Time
. - —e - —_— — — e - ,7?,
R I @mgigggg , 5 min.
Relevant issues in deallng with the seriously dlsrugﬁ;ﬁe student are :
reviewed., A rationale for moving away from punitive methods and
toward pr@grams that more . effectively deal w;th “the stdﬂent is pre- !
sented. k
2. =;l1usﬁratigns of In- Sg@gglggi@grnatives‘ta Suspension Programs iv 15 min.
A. Intraduatlan and Sharlng of Altern§§}ves ;
B. COFE P:Dq:am,Vngfgrd Pennsylvan;a K ¥
- A lounge and study rcam aré used to continue regular caﬁrse T
o work with cguﬂsellng support and special 53551én5 on the ccns -
sequences of unacceptable hehav;ar. : N
A -
' C.  Afternoon ‘Alternative School, Syracuse, NewYork &
Twelve teachers provide individualized instruction and coordi-=
nate-work-study experience in an after school program.
D. Time Out Rodm, St. Petersbujg, Flazlda
Disruptive students fram one to three classes are remgved and
o placed in a special glassraomi . Values E;arlflcatlan and -
transactional analysis are émglayea : -
° E. The Quiet Room Program, Lincoln, Neb,réska' ' .
¥ - <7
The prln:;pal and assistant prlnclpal manltgr a program based
-on the reallty therapy approach. i 7
. F. Concluding Remarks ' | a ; e S
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Discussion of Issues in Developing and Evaluating In-School Alternatives -

A. Introduction

B. AQBELS‘;;@E*N@%S 1:. How Should Referral Be Accomplished?

C... Question. Number 2: Who Should Make Decision to Admit?

i

D. guéét'ian Number 3: What Justification Is leéré?
E.  Question Number 4: What about Due Process?

-

F. Question NumbegS 75@&.&;«;:1’1_?;49% Will Be Involved? °

&

Question Number 6: Where Will the Program Be Located?

. Question Number 7: What about Staff Selection?

P

Question Number 8: Yow Will Student: Do Homework?

!

J.~ qugstﬁi@ﬁ Number 9: How Can E}-c::b,lérpf;giégm;sis Ee 7 —

K. Question liumber 10: iwhat;Wabtju,-t;c:;t:zu;xjsgl’iinq,7;I'Lfﬁis§:iicj§i@n;, and
Other Support Services? ’

= PR, : A

L. Question Numbigrll What Are.the Criteria for Evaluating

‘Effectiveness of Program?

e

Group Discussion and Coneclusion ' .

. . . ' ' 5 i . . 5 ) A 3. 3 ;
"Participants discuss similar alternative programs with which they are

familiar.

£l

15 min.

10 min.
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Course -_Disc _ i S
Module__ 2.5 - Alternatives to Suspension R
. s ) )
. . : . ) s = 7 B j
Objectives - . L .
Participanﬁé ﬁill be able to-— -
F 1. List reasons why corporal punishmernit and suspen51ans do not aﬂdress the
causes of disrupt;ve‘behav;ar or salve thé problems . - . )
2. State at least five igsugs that must be considered in'ﬂeveloping effective
alternatives to, suspension programs -
3. Summarize the Coiponents of five models of an in-school alternative to sus-
pension programs ' E ’
4, #rafer to 15 models of alternatives to Sﬁggensiaﬂ programs @pgféting throughout
-he United States. L : : '
- .Description of Materials : e
Transparencieg :
i ) 2.5,1 --2.5.4 Transpareﬂc;es ;liustrate alternatlve programs designed to daal
-, w;th the dlsfuPthE student., :
~~
Eg;kg:@pnérMatériéls
2.5.1 "Eame Parameters to Canglder When Des;gnlng and Implementlng Iﬁ;Schaal
‘Alternatlves to Susgens;gn Efcgrams. Based on a conversation with’
M. Hayes Mlzall Asscc;ate Director, Southeastern Public Educatlan )
S . Program. : ,
. R.2.5.1 Alternatives tQQSusgensian Pr@grams_' NSRN Téchnical Assistance Bulletin.

Resources

‘' R.2,5.1 Alternatives to Suspension Programs. NSRN Technical Assistance Bulletin.
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Some Parameters To Consider When Designing andiimglementinq
] Iﬂ;SE}lQél Alternatives to- Suspension Programs
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&
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: - S 'Easea on a conv fsatian with '
: , ) M. Hayes Mizell, Associate .
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REFERRAL 1, There needs to be a clear statement of thatciréumstaiees under

' ' which a referral to the in-school alternative is appropriate

and a procedure for making the referral, This statement musts-be

' communicated to the school staff, students, and parents in

writing. A - . :

, - WHO . .2. . Designate a specific person to be the "gatekeeper." This staff

= DECIDES? member should have the authority to evaluate the need for, and

: wisdom of, the student's referral based on a preassignment in< -
vestigation involving conversations with the student, hexr/his
parer'ts, and, the referring educator.

JUSTIFI- 3. A referral should be accompanied by sufficient documentation to

- CATION . justify the referral. The document should state ‘what behavior
: . . prompted. the referral, and what efforts were made to identify
1 . and solve the problem prior to referral. s
) f : .
. DUE . Students should be afforded the minimal due process rights out-
- PROCESS lined in.Goss y. Lopez before the assignment takes place. The .
7 student_should be advised as to why the assignment has been

-+~ .recommended -and should have an opportunity to present hexr/his

- ' side of the story. .

i

1

4 TIME "’5." The issue of how long the student will stay 'with the program is-

g very important. In most cases an assignment of from one to three
“days will probably be sufficient to work with the student to try
aﬁdaidéﬁtify the problem. No student should stay in the program

for more than three days without a review of Mer/his progress

during the first three days. ~Any recommendation that the student -
‘remain in the program beyond three days should be accompanied by
dosumentation detailing the rationale for. the recommendation, an o
explanation of the activities and services proposed for the student,
and what is to be accomplished during the.remaining days.- ’

k¥

LOCA- 6. If the assignment of a student to a specific place within the
TION . schodl building for a specific period of Eimé is part of the in-
. school alternative, attention needs to be given to the location
. of this facility. Itymay be a classroom that is'not in use, a
portable clagsroom, or even a converted storage area. One school
even set up a program in an ‘unused area pehind the stage. Regard-
léss of what kind of facility is used, it should be somewhat
removed from the'noxmal traffic patterns within the 'school. The
o facility should probably be-an austere setting which does not pro=
! vide the visual stimulation usually found in normal classrooms.
. Chairs, desks or study carrels, book cases, and file cabinets are
" T all”that is required. However, students should have access to
' study materials and aids that would otherwise be available to them
“in the regular classroom. L

L
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. STAFF =~ . 7. . Theré is no more c:uclal asgect of aevelaplng an in-school
'SELEC- . ~ alternative to suspensionh than selecting' the staff who will

- TION ! - _‘wcrk w1th the stuﬂénts 3551gnéd tn the Dragram. The staff of

-1

o 0 Want to work with the prcgram N :
- .o o Want to work with students who have problems '
A © «.' " o, Have demonstrated their ability to work successfully _
. ‘ " with students with problems .
"o Can relaté well .to students w;th a var;ety of class anﬂ
o T Eultural OflEﬂtEtlQnS ) ‘
S o  Are more 1nte:ested in identifying and sclv1ng real prablems
‘ . 'than in merely respond;nq to or mcdlfy;ng misbehavior
¥ ’ L . symptoms. _ .
s " © . Are pat;ent, éa'i'g and éammltted to studentsg

" ma
.

© * The interview and selection process of. the staff for the program
could be aided by creating a.special selection panel. The pariel
. should fnclude administrators and teachers who. are experienced
and successful in working:with the types of students who may be
. T assigned to the. in- school alternative program. It is probable
Y R that staff members will also have to relate to members of the
: ' student s'famlly ‘and poss;bly visit her/hls h@me.

PERCEP= 8. Angthér‘iﬁégrtant dimension of the in-school alternative .program

- TIONS 'OF . 'is‘how it is perceived by regular classrcom teachers and school

" 'OTHERS 'r‘?“-g‘adm;nlgtratgrs, and how they relate to it. It is critical that
PR *. " ' ¢ the regular.school personnel. ‘understand the philosophy behind the
A - A . program, why it has been created, and how it will work. ~The best

L chance’ for gaining the understanding and support of such personnel
Pl "+ . is to make .special efforts at the very initial stages of the

) L ) <plann;ng to discuss the cohcept with them, receive their views

- and suggestions, and lncarpcrate their ideas into the proéfam

‘“3j;a : sr el when apprapr;ate.
;.HDMEG 9.= Alternatlve prog;ams ‘which involve tempararlly asslgnlng students
WORK L tc\a separate fae;l;ty in- thé schgal wlll nec3551tate tea:hers

t;va gxagram Th;s asslgnment may be the same- as g;ven tg ather ;
'"'students, or it may be tailored so as to be more Lnten51ve ‘and to
. require.more ast;v;tles of thé student who is ass;gned to the

alternative.  In 91ther case, there will have to be a close working
e “relationship between the classraam teacher and the-staff of" the

' alternative program. -

L5} i . = . F

E
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Teachers anﬂ admln;stratsrs may alsa have to work W1th the alter-
native program staff to assist them in. identlfylng and correcting
the root problem responsible for the stuﬂént s misbehavior. This
will-take time, and it may not always be' a pleasant experience

since the tea:her or the aamlnlstratgr may be part of the problem.

It is also recessary for the staff of the alternative program to.
involve the parents of students in discussion about and an analysis
of a student's behavior. Th;s may be a long and difficult process

pragram whlch tempararlly réméves them fr@m the regular class,
they must . receive a gquality of instruction comparable or superlar

. to that they would otherwise receive. .Such lnstructlcn should -

be at a level appropriate for the student. Any tests or other -
important work being given in the student's regular classroom
should also be available to the student 'in the in=-school alter- -

" native program - Thus, the student who is in the alternative

program should.not be acaaemlcally penal;;ed or be permlttad to
do nothing in the prngram

The in-school alternative should also include a component

which involves individual or group. counseling. Unless there

is some opportunity to work with students--and even parents,:
peers, and teachers--within the' context of a counseling ﬁadél,
it is unl;kely the root of the student's misbehavior - ’
will be identified, or that the student w;ll bé EuECéSSfully
invelved in its solution.

While the in-school alternative program may be . somewhat
separate from the activities of the regular school program,
its staff must have -access to the school system s support
gservices. In developing the program, thought must be given
to how .such school personnel as psychologists,. .attendance
workers, special education consultants, counselors, community
relations staff, ambudspersans,and traﬁsgartatlan supervisors
will relate to the ‘alternative program staff in oxder to

assist them in working with students.

2

i o v
.

Dnce a student leaves the in=school alternatlve pragram, it
is important to hava some process of followup to determine
how the student is gett;ng along in regular classes. One

- component of this followup should be to determine how

successful the in-school alternative has been'in halg;ng
solve the root problems of the student’'s mlsbehav1ar One
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‘which specifically provides funds to prevent unwarranted and.

&

the student sees thraughgut the course af a narmal szhacl day

+6 indicate how the student is getting along in class. This is

turned in to a school administrator, with a copy to thé alternatlve
program staff at.the end of each school day.

=

'The extent. tn Wthh adalt;anal funding may be requlred ta p;av1de

the services and staff for an in-school alternative program de-

. - pends largely on how.creatively an admlnlstrator uses the services

and staff already available to her/him, and how many students may
be involved in the pzagram,*.lt should not be assumed that an
in-school alternative cannot.be implemented without additional
funding. The Emergency. School Aid Act can provide funds to
eligible districts for a zange of services and perscnnel if the
districts meet the program's criteria. ,Title IV-C of -the Elemen-
tary and Secondary Education Act can also provide funds. Some =
staff for .the alternative program may be funded through the Com- .
prehensive Employment and Training Act. The .Juvenile Justice

and Dellnquency Prevention Act is the only Federal legislation K

arbitrary suspenslans.'

A

The in-school alternative should be cazéfully monitored and
evaluated at regular intervals throughout the school year in
order to determine if it is achieying its intended purposes.
The following questions may provide a useful framework for

determining the success of the program:

"o Has the program actually resulted in a significant reduc-
tion in the number of out-of-school disciplinary suspen-
. ,SLQﬁs? (Compare suspens;an data from prior to the ;mple—
' mentation.of the alternative program with data for a
comparable perlaa of t;me whlle the program has been in
aperatlan )y :

‘What ‘does data concerning referrals and assignments to
the alternative program reveal? (Compile data that in-
bludes information on the race, sex, grade level of stu-
dents referred to the program; compares the number and
types of students referred to those actgall, 3551gnéd to.
the alternative grggram, reveals the number of referrals

o]

how many students spent how many 6ays in the alternatlve
program; cites the reasons students were referred and/or
assigned to the program; and prav;des 1nfarmat;an on the
number and types of students who were referred and/or
agsigned to the alﬁérﬁatlve pragram durlng a. glven perlad
- of time.) . - _ : R




e

80

R o Have students involved in the in-school alterhative program
S _ . S;gﬂlflcantly increased their academic, social (coping,

- - . ‘e lnte:parscnal gkills), and attendance success as a result'
" of having Partlc;pateﬂ in the program?

B ) Has the alternatlve §f§gram resulted in students dévelapiﬂg
“ . .  greater salf—dlsglpllne (as manlfestea by students not ™
be;ng 3551gned to the alternatlve more than once)? ~

o)

o : - ' o -Hds the alternativa_p:cgram resulted in more parents being
) i ' involved in the disciplinary Pi‘DCéSS? . .
o Has the altg;natxve served a. braaﬂ range of students (by
sex, race, socioeconomic backgraund, ete.) whg have violated
school rules, rather than served cnly one g:@up 1dent1flea
as "the ﬂlsc;pllne pzablem“?

e T " . o Has the alternatlve served anly those students most in need
or has 1t been excessively used as a- dlsclpllnafy raspanse?'
- (Check to see if the number of $tudents §arﬁlclpat1ng in.
Lo B ’ ' _ the 1n=schcal alternative is _equal to or more_than the num-
ot . - -per cf students formerly recéiv;ng out- cfﬁschgsl suspens;ans )

RS, il G R SR
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i Altemanves TD Suspensmn Prog:ams

Data on suspension suggests a number of questionable implications on its use
as a disciplinary strategy. Student advocates point out that suspension paliaies may
discriminate .against nonwhite students, for example, and educators are concerned that
suspanded .students -who are doing poorly in school lose even more valuable class time.
Concern over the negative effects of suspension has caused ‘administrators to search for
alternatives. This Bulletin is a summary_ of some in-school suspension programs that
have been dasigned to deal with sarious behawar prablems yvetl permit students to con-

. tinue their eaucatlaﬁ ‘

-

in-school

The Problem. . - = " . - Many of these alternatives also

T A - ' serve to identify and treat the problems
School suspension  represants a serious " that lead to school disruption. Coun%elmg
threat to the educational careers of young programs, timeout rooms, referral centers,’
peopie. Recant reports and research stud- in-school suspension centers, and a pie=

jes have annouriced the abuses and excesses
of -suspensions: propeartionally, many more

" monwhita students than white students are

- home. -

“tive .

is no. lenger an ultimate dlsciphnary mea- )
_sufe for = administrators. - Many. of the. ' Apr‘m:lpa! for discipline.
nation's schoois have - implemented” oF “are .77 777 Other pérsonnel (counselors)
- developing alternatives - that provide the school psyehalaglsts) are
* . student . and. the school ,with disciplinary drawn ‘upon -as ..needed..
_gptions that Ipermit students to’ continue T A . S
" some level of educational actlwty wrthm the Set-Up: f)‘ One classroom is' used to
R B A separ’-aze "afféﬁder’s']? from i

\‘l

l: MC T‘Bﬁ'lﬂ uﬂﬂll‘ Elﬂﬂ'

‘suspended; suspension for .truancy and
_class cutting may, in fact, "reward" sus=
pended students, those who can Iéast afford

to n‘nss academic mstruetmﬁ

Further, suspension in some cases may have
a negative effect on the community at large,

- because released students may loiter unsup-

ervisad on the streets before returning
An acanamnc argument against sus--
pension, is that in many' cases the school
and .school district lose funds based on
average. daily attendance formulas. .

Rationale .

The mc:r‘easmg awareness af the prablems
attendant upon a high level of suspension
has EEUEEd educators .to seek less disrup--
alternatives. Suspension . of students
who éxhlbrt sacially unacceptable behavior

L3

'Thls

. in=school aIterﬁatrve-tassuspEﬁslén

. thora of other approaches have now emerged

across the country.
Resource Buﬂetin is develaped to pra-

:hat are now

sﬁhaal suspensmn pr‘og rams

operating throughout the United States and

#five results.

yasmuch as .
sLograms
or

that appear to be ‘achieving pos
However, one word of caution:

afFe relatively new, actual evaluation

. even criteria for. evaluating éfféﬁ;tlveness,
“are only

in formative stages. It will be
several years before the full benefit c:f sun:h
prcgrams can be assessed.. :

F‘rogram Examples

Evansvulle, Indiana: .
ALTERNATIVE EDUCATIDN :
 ASSIGNMENT (AEA)

staff: Coordinated . by = assistant

school - envvraﬁmem
cl j

9 NERM ﬂﬂd 5 ot NECILK

Painfs of view or oplniont in is documant ale Incae o

I m amr;l:n Em lel

S. E!n
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Program:

e
Duration:

Costs:

Evaluation:

" counseling emphasis.

-example:

three days

the student body.

in program also eat in an

isolated area of the cafeteria.

Academically..oriented with a
Regu-
lar classroom assignments are
still required, vaugmantgd by
activities tailored to the
needs of the students. - For
persaﬁal hyg;ane
workshops,. - ' interpersonal
relationship training,
counseling,
tion,  and r‘ap
Behavior mgdlflaatmn
niques are also used.

tech-

program are
referred to.
youth services: = bureaus,
community services, etc.

two .. to

program.

average
in the

Students

AEA .is: considered part of

the schools. regular budget;

‘no - additional funds are
needed. = ’
A its third year, AEA’ has
been .described as a Very
successful = program  based
Coupon Ehree points: Q)
teachers " praise the pro-

-gram's éf?éﬁtlveﬁess in aiding

their disciplinary . efforts,
(2) out-of-school suspensions
have "disappeared," and (3)
the program  has  been

adopted by tHe rest of the:

school system.

wexford, Pennsylvania:

Staffu

Seéﬂruv}:?z:

Program:

COPE _PROGRAM

One dli‘é!:ﬁﬁf‘ askisted by
éauﬁselars, a schaal psychol-
ogist, and “eounsaling
interns (proposed involve-

ment of a VISTA -volunteer
.and-local .clergy).

" Two rooms in school: (1)
casual lounge with living
room = furniture, and (2)

classrocm with study carrels.

COPE has basically four cqmé
_-ponents: ()

’ Students

career -
values clarifica=-
sassions. -

Stu-
-dents not benefiting from the

appropriately -
juvenile courts,

. immediate

82
problem  support system. -
whera- consequences . for
unacceptable behavior~ are’
also spelled out, (2) regular
school raesponsibilities,  (3)
in-school  suspension - with
" counseling and liaison work
with * community "' agencies,
and (4) a drop-in center.
The program's purpose is to
provide counseling and
learning = opportunities  for
hard-to-reach  students. in
. order for them to view them=- ..
selves , more " positively. -
‘ through . increasing  their '
_ competencies - in social and’
academic skiils. useful in ::::p-
ing wn’.h adult |1Fe '

Duration:

Costs:
Evaluation::
!

One to ten days. Longer if

more serious offense requir-" "

ing a school board hearing.

Fuﬁded by "éi;h«:al ‘dis’trict. e

Altheugh no systematlc data

was * available, there were -

virtually no repeats in the

program..- Also, good feed= . :

back was received from fami-. -
_ fies and _ .the . community.

COPE is inits sixih year.
Euffah:, New ‘York:

' INTENEIVE LEARNING CZLASSES (aLe)

Staff: -

Set-Up:

Qura§ n:

4

... Program: ...

‘dent

_.and_saeparate .cafetéria.space......

' needed,
made to local agencies. -

Students_ _in.
restricted to a physical area
away from the. regular stu- -
are .

Qﬂe full -time teacher selectéd

by principal.
One ciassroom.

the _ILC

bady. .
respensible for
or keeping up - with
academics while - in-
study sessions.
gram  components
physical education

They
catehing and/

periods

Schoal psychologists = and
counselors may be utilized as .o
and referrals can be

The aver=
,§ix" days

One to ten days.
age is five to

£ N )

_are_

‘their -
these ..
~ Other pro= .
“include




~ Costs: © ""Local funds pay for one full- .
- -time. salafy for each school’

d B . (average cf $15,000). All I3

- district schools use this type’

' pragram

Evaluation: _Regular‘ evaluatmn is respan-
B sibility - of each ~building

administrator. “In .its two ©

-years of use at the high

school level, the program

_has gained the "whol&hearted

= endorsement" of the school
‘ district and: will be adopted
' by the junior high schools

this next term (September

1 1979). ‘ ‘

Syr“a(:use, New York:
AFTERNQQN ALTERNATIVE ECHQDL (AAS)

Staff: Twelve ‘ teachers assembled
from school district to work
with a projected 100 stu-
dents. ' '

Set-Up: ~ ° The AAS will be located on

one floor of an existing jun-
ior high Sc:hc:c:l
Prcgr‘arﬁ: : Dperatmg from 2 to 8 p.m.

(with class times from 3 to 7
p.m.), innovative . program-

ming will include a work- .

study program .and several

L i 7 e — _ S B
social/educational programs

designed to provide individ-

= ‘ ual counseling and learning
packages, opportunities - for
improved self-image and

respect for others, and addi-
tiomal -services as teachers
e - "see’ fit to . tailor. the program

o to individual student!s needs.
The emphasﬁf on basic
educational skills geared to
application - to .occupational

' goals.” Eeg’urar educational
requirements- must be met for.

S T advam:ernent . =

* Duration: .. It is- pralected that two

'years willbe~"the "average
length of time before the-

- * * common goal of mainstreaming

' js reached.
Costs:. - Twelve full-time teacher's
_salaries, Additional materi-
als, equipment, and

_space is

Evaluation:

'This program, prapdsed to

begin - this term (September

[979), will be evaluated peri-

odically by the deputy

superintendent for instruc-"

tion, Evaluations wili be
based on individual student

-agchievement as compared. to

previous performance- base-
lines. : :

Prior Lake, Minndsota:

CONTINUING EDUCATION CENTER (CEC)

Staff:

Set-Up:

Program:

Duration:

Costs;

_Evaluation:

One f'ullitir’ne’ teacher=in-

charge. Assistant principal -

and special education staff
are also utilized.. -

One classroom in the special  °
education  section of the |

schoal building.

Offering the student a period
to "cool off,"” the program

uses behavior: maodification -
contracts to identify prob-
lems, goals, and conse= -
dquences. Regular class

a2ssignments are continued,
and meetings with'. counselors

_are scheduled. - Parents are

very invelved, an}i aven sign
the contract along with the

student, teacher, counselor, =

and principal. CEC also has
a- practical emphasis |ﬁtégr‘at-

.ing academics and. occupa-
. tional. objectives. Remedial
~ ¢lasses,” vocational  work-

shops, and ‘assorted ~study

aides are made availabl
‘The program also. has Y a
refarral route with a local -

county.. human 5arvn;es c:en-
ter. :
Variable. Average of. three
days. ‘ : ‘

"One full=time teacher's salary

(estimated at $16,000).

In its fifth vyear, .the pro-
gram is seen 'as responsible
for .a lowered out-of-school

. suspension rate, and faw ;
students need to repeat .




CEC.  Also, the numbers of

students who continue on to
graduation is high..

. Lincaln, Nebraska
. QUIET RDDM PRDGRAM \QRP)
Staff: ‘Monitored by principal and

- assistant principal. -

- Set-Up: " Six desks and. two -study
_carrels -in .a small class~
* room between administrators .
af'ﬁaes :

Program: . Primarily the prcgrams " aim
is to alleviate the classroom
of fits Yproblems," and give

offenders time to  think .

things over." . The  reality
therapy spinoff model gives

the student responsibility for

his or her own actions.
There are strict rules (study

silently, don't leave. the’
o _ . roém, etc.), and the QRP ls

pumtlve in nature.

Duratidn: " QOne to ten days as naededi

Costs: Seen . as part _of , school's
budget for discipline and
instruction. No . addx;iaﬁal

funds are r‘équﬁ*eé.

Evaluation: - In its two yea%s of use, the
.program has been des:rxbed

as - "an . effective . way to-

" handle classrcom problems,"
and teachers are reported to
like the program.

Orange County, California:.
SATURDAY WORK-STUDY PROGRAM

Sta?f': C Two staff members per school
- in district. One supervises

o work activities and the other
monitors study %egsiaﬂsi
Set-Up: - - .School facilities opened on
Lo Saturday. h '
Program: The  workstudy program

‘attempts to accomplish two
results: (l) to get students
involved .in activities that
“will - allew them to accomplish
something = (painting, etc.),
and (2) to show students the

-

Duration:

Ccsts

j‘,.
.
e

|
|
Ev éluatn:'m
o
|
[
/‘
I

konsequences of .unécceg:ta_bla -
behavior. The work compo- .

nent engages- students in
school maintenance and build-

" ing  chores. and some more

creative tasks when avallablé
_The study sessions are.moni=

tsred by a "monauthoritarian'. .
teacher who is there to aid '

students in any way. -neces-

‘sary, . An '"of-campus sus-

pension program" is going to
be. started irr this term (Sep-

tember -1979) with a more

academic emphasis, taking
place during the school day.

Students are assigned 3atur- .

day duties in relation to ser-
iousness of offense. One
Saturday is typical,

Although the program costs’

$60 - per . Satunday to pay .

staff at each schéol, it is
reported to have saved the .
school  district = $6,000 to -

$8,000 in saved attendance

apportionment during, the

three vyears ©of .operation.

' Teachers, ' administrators,

families, and .the community

pralse the r:rﬂgram

Columbia, South Carolina:

IN-SCHOOL . SUEPENE\DN GRDUP

One coordinator (shared by
two high schools), assisted

by school ’staff member.

Portable classroom  trailer
adjacent to the school build-

ing. Individual -and group ™"
counseling heips young peo- .
iple tor understand the rea-

sons why their actions are

viewed as ‘offensive, and to

discover and éxamine alter=. .
.natives  to,  unacceptable -

Behavior. Individual "pack- . -

ets" are developed identify~ -

ing offenses .and .indicating -

what activities the student
must complete to- be allowed
back . into.__ regular .- class.

Referrals for services the
“program cannot provide are
ymade to appropriate county

agencies,




-7 Two days is the average

'stay.- More time may  be
. r‘equméd depending on -the
2 nature of the offense, or an
the < basis ‘of unsugcessful

" Duration:

" _first days.
" Cests: .No" dollar figure was avail-
able; ‘hawever*, the cast is
. basxcally the salary of one

LT full tlma :nﬂrdmamr‘
o In vits }Eclur" years at the jun-
:ior hxgh school: level and two
- years x\n the . high schools,
& : - administrators report most
s L - ‘favorable impressions., Also,
parents \ like the program.

Evaluation.:

. . El Paso, \Te;-:as
ALTERNATIVE TO-5l SPENSIGN CLASS

Staff: XDne rull time teacher.

Set-Up: C)_r’léf'c:'x' two rooms per cam-
pus. -/ Classrooms preferred.
Program: - Usifg ‘lesson plans from the

student's regular classrcam,

the teacher works intensively’

with small groups to encour-

. -age gm:d academic perform-
" ance, ThHe class - starts
before” the .regular school

: : ‘classas and lets students out
S . earlier . also.
' not take breaks, nor do they

leave the .room exeapt to go

to iunch as a group sepa-

rated- from -the rest of the

. students. Maost . counseling

“referrals, which are fairly

common, are made first to

ance office, then to local

R .- social and mental health ser-

vices |f needed.

Duration: From point of infraction until
' ~ ' the end of that term.
Therefore, the program can
vary from a few days to
almost one ter‘m in - length,
. Costs: ~ One fuli-time. position.
Evaluation: The program, - utilized
throughout: the El Paso . dis-

trict, is termed very suc-
particutariy “in one

cessful,

Students do -

. . in-house staff in the guid-

C T frem. the
_ \ﬁnurcés. :

‘way: students_in the pro--
gram consistently improve
their .grades. One assistant
superintendent  stated “at

»  first. ‘students resist, but

’ after a. while they see that

. there is nothing to do but

%. study." The program bhas

"~ been. used in: several forms =
for many vyears.

H

Baton Rouge, Léuisiar’lai )
BEHAVIOR CLINIC

Staff: . Two moderators: one coun-
- ¥ selor and one teacher. *
Set-Up: . ¢ School library.
Two-hour "sessjons are held
two or three times .per week,.
After an orientation, stu-
dents are grouped according
to type of infraction. Activ-
ities are, designed for spe-
cific graupg Staff, -skill.d
-in ~human_  relations | and
behdvior modification, listen
to stuaénts\ problems - and
suggest solutions. i Film
strips, slides,\ resource per-
sons, and orkshops are -
utilized. Students are eval-
\ uated by ‘the moderator to
provide nnfarmat:\an to teach-
ers and administrators about
the readiness of students to
return to: class (\{'graduétej"
from the clinmic). . with
parental permission, .refer-
rals can be made’ to local
mental- health services -and
social work ‘agencies.
- Twelve students is the clin-
ic's maximum census.

Pr‘@gr‘irﬁ:

Costs: The two moderators are vol-
unteers  from -the . regular
schoal staff. “Additional

supplies and equipment come
existing - school

Evaluation: In its. fifth year the program
claims sucecess and  states:
results are well received by .
the entire.school staff. No
r;”? ; systematn: ’ evaluatmﬂ is
é done, :

Aruntext provided oy eric [ B i - PN




Program:

Duration:

~ Costs:

Evaluation:

~ small ones,

to the™

.remadial

“health ce

New Berlin, Wisconsin:
"HELP 'CENTER
(Handling Educational
and Learning Problems)

Six teachers (three with LD,
MR, or ED EEr‘tiﬁéatiéﬂ).
élaﬁssr"aam,
and aone office in
schaal  building.

One major

the © main
/ philosophy. geared’
toward . "doing- whatever  is
needed to make. learning
enjoyable for -the student,"
the' program..is truly tailored
individual .~ Regular
school work is required, and
classes. are con-
ducted. ‘Also, .local voca-
tional - and technical school
facilities- are used to prepare

with a

. students to make wise career
inity.  mental™

choices.
.'s, Division of
Vocational Rehabilitation facil-
itias, and county social ser-
vices are all enlisted to sup-
part the studénts individual

‘plans.

The about two
years,

much time is needed."

average is

Six full=time salar‘ies,
additional supplies -estimated
at 52,800 to 33,000. Funds
are split between -local and
district -monies.

Evaluation is performed by

schaa! principal and center
staff. Goals are set'for the
program, the teachers,  and.

the students; .and evaluation
is based upon the attainment
of these goals. HELP s

- going “into its twelth year of

Qpér‘atlsﬁ

Columbia, Maryland:

 CONTRACT ROOM (CR).

Staff:

.one

Fciur ’ ﬁéﬂa?‘tméﬁt/ heads and

administrative assistant

share the responsibilities.

Small conference” room equip-

ped with .study carrels.
, .

three

"depending. on how

and

A
E

Program:

- for
‘infraction of’
Mrylas of the room"

1

Duration:

iV

' day!
"days -

Costs:

- .

Based. on a reality

tracts state

‘Ninety .percent

therapy
model, the students agree lo
the rules of the room and
write up a contract with ,the
aid of their teacher.
sﬁac:iFicaily the
prcblams at hand  and “plans
for changing behavior. v\ This
model places the FESEGHEIEII’
ity. directly on the students
their  actions- Any
agreed’ upon
" results
in ° immediate suspension,
Students' advisers are con-
sulted for any prafessional
r‘EFer‘r‘als

(90%) of
students’ require  only
A" maximum- of three
is. maintained, usually
for' students not sufficiently
benefiting from first days.,
CR “may be repeated as
needad. ’

ane

additional funds are

" The

No
needed.

and $20,000 is esti-
mated to start’ a program if
an ‘additional full-time  posi-
tion.. was needed and supplies

budget"

wers pur:hasad Eéparatelv
Evaluation: I}w ver three yea 'S opera-

' tigﬁ, ‘the program b a sts of -
ghe lowest rate of out-of-
school suspensions in their

.~ county. —

,«"f ‘ V
St. Petersburg), Florida:
TIME OUT ROOM (TOR) 7

St,affz

Set-Up:

Program:

- (transactional
. ues-
‘.ness tralnnng, etc.).

r_gr,am mtérésted in e

One full-time moderator.

One rac:rn in schaal

with a -perspective that sarl—(

ous problems can be pre-
vented with planned . early
intervention, this
draws on several
for . -program

disciplines

analysis,  val-

clarification, effective-

*nanpumtl 8.

students - with,

. Con=-~

the

program is -
part of school's "disciplinary’

program . ’,

components ' 7




Duration:

Costs:

© Program:

Emcf'"

Evaluation:

“school survival." Although

: studéﬁts _spend their day in
——the™ ™ TC)R . lunches and
breaks . are nat se;araté from

other students.

Stuaems are removed from
‘those . classes which are
troublesome.  One to three
. periods is average, and fext
day return is possible.

One full-time position.

In. the eight . years that this

program has been .demon-

strated, 38 States have
schools who have adopted the
TOR.. Thirty percent (30%)
to’ ﬂmety eight percent (98%)
drops in - suspension rates
“are reported. ' :

Seattie, Washington:

IN-HOUSE SUSPENSTON (IHS)

k1

Two paraprofessionals take

'EhiFts supervisiﬁg 'students.

One {"EEEFR“) :lassraam with
six desks.

f"—'*r.-simarily 'a detention pro-
gram, it is described as a

- "high  security operation"

with “strictly.-enforced rules.

“The program’s aim 'is to
. head off future problems and

reduce theé need for out-of-

-.school suspensions. DOuring

the time in IHS, -students
complete their régular class-
room studies; and tutoring is
made * available. Two other
programs are used in con-

junction with IHS: (I) .'peer
group counseling"--trained .
- high “scheol students help

‘younger students in a big

brother/sister -capacity to

improve self image, coping
skills, etc., -and (2) "the

conflict committee"--designed - --

'to prevent suspensions by
allowing students to talk out

"and. resolve problems before

any . blowups occur. (The

committee  is staffed with

junior high school students

who are the "unofficial lead-

£ : ers". in the school). Also,

specific rererr—als (Alanon,

etc.) are made as needed.

Duration: Three days is an average
. IHS, ' . . *

Costs: ~ No additional costs to schooal.

£y

iEvaluatigﬁ: .+ The program has almost no .

e repedts. Parents praise the
o program's effectiveness and
appreciate not having sus-

pended youngsters at home.

(Seattle has a "high rate" of

" single=parent  families. making

U ‘ suspended youngsters espe-
: © cially troublesome).
- - : < :

, . Reno, Nevada:
IN-HOUSE SUSPENSION

Staff: One teacher's assistant,

Set-Up: One large -area divided  into

two. classrooms; four student .

desks -and a teacﬁer ‘desk.
Program: .ThéSEudEﬁE is considered tr:z_
S "be on 'regular suspéension
status." However, the_school
.chooses not to sand the stu-
dent home preferring to make
- constructive use of this tine.
Classroom . assignménts’ are

' recéived  -from = homercom -

. teachers ‘in  what js con-
‘sidered ' an. important one-to-
one contact. Also, counsel-
ors are encouraged to visit. -
the room to discuss precipi-
tating . events, - and how 10
hanldle problems, -etc., with
‘thei student. A parent can-
ference is required; and
local camrﬂumty . resources
and persons .are utilized as
.appropriate. (For example,
a fire, “'marshall might be
called in to di%cuss,the pull-.-

ing- of a~fire- alarm), ~The .°©
program is based on tre idea -

of constructive use «f deten-
- tion.time. :

Duration: © Two td five days, four- hQUf‘S

per' day




[

Evaluation: Evaluation forms R
: aut by studerits, the teach- - and Impleméﬁtmg Alternative o Sus~’
er's assistant, ‘and parents "~ " pension Programs." This document is
after .the suspension, asking availahle thrc}ugh .NSRN.
how effective the program ’
was from each point of vidw. 2. In= Sﬁhﬂiﬂ Altérnatnves to Suspension:
RepEats are seldom, and Conference Report, National Institute
s:r:mmumty support is high. of Education, wéshmgtaﬂ, DC, 1979.
: 1: 7 l
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Na additional costs.

are filled
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"Issues To - Canslder when Developing
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fBILL GF RIGHTS IN- ACTIDN meUE PRQCESS OF:LAW ™
* A T f B . i L . %
Due Pracess 15; by its very naturé; tlmelcansumlng The need to . ' ¢

aVQld violence and anarchy is often. immediate. ThlS is the central

-issue argued by lawyers in a hearing to’ reingtate a student who 7. ‘_ .

has been- summarlly suspended after an act of violence during a
campus demonstration. Shauld the stuﬂené be ﬂépflVéd of .due pracess?
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Color Film, 22 minutés, 1971 I
Rental Fee: $18 | . ’ : -

. Digtributor: Carrectlanal Sarv;ce of Minnesota ’ . : .

-{ : 1427 Washington Avenue South -

Minneapolis, MN ! 55454"/ O - S N
Toll Free #: .(800) 328= 4737 _' ) i .
- Minnesota residents call i ' ' ’
. . collect: - (612) 339- 7227 (
‘Not Erev1ewed by NSRNSstaff. . T . : s
7 r =

BUS TRIPPING: EE A SECGNDAEY SCHQDL EUS PASSENGER

1

Helps to establish orderly, ccurteaus, land safe hehav1af amang teen-age

' passengers. Explains and demonstrates|common-sense rules and reasons

for th%mg Teaches basic canduct and stlmulates alSEHSSlén of safety,

courtesy, and vandalism. - , \

Color Eilm, 9 minutes ‘ | ; g
Purchase  $150 _ - Y o . -
Producer: Aims Instructional Media Sgrv;ces = o 7

Distributor: Traffic Safety Education Services — oL

oA

pivision of Motor Vehicles ;
1100 New Bern Avenue , : B : I .
Raleigh, NC 27611 -

Nat Prev1ewed by NSREN Staffi . ,, P o 7;

¥ : +
= 3 7 : . 3
i . o

L]
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DISCIPLINE AND SCHOOL' BUS PASSENGER

. Presents practical solutions to_discipline problems in-all age groups.
Ehg@agizes prompt, firm handling of problem behavior from fist fights
to Vanéalismi Deals, in a .straightforward manner with-the ma‘jor prob-
lems which a driver may ancounter. _ . -

‘Color Film, -24 minutes C ,
_ Purchase: - $330 ‘L p B :
Rental Fee: $50
Producer: ' Lawren Productions
_sDistributor: fTraffic Safety Education Services
T Divisiopn of Motor ‘Vehicles . v
4 _- 1100 New Bern Avenue 7 e
- Raleigh, NC 27611 '

Not previewed by NSRN staff.

-1

THE HIGH SCHOOL BUS PASSENGER . "

*

Has bus drivers offer pointers on how to ride the bus safely.  Contrasts
‘high school passengers to junior high and -elementary to demonstrate that
the problem for them is forgetting rules rather than not knowing them.
' Meptions smoking, .vandalism, and. love, L ‘ S
Golor Film, 10 minutes v
" Purchase: $135° - .
Produger: Professional Arts L
Distributor: Traffic Safety Education Services -
‘ o Division of Motor Vehicles
) ~ "1110 New Bern Avenue
' Raleigh, NC 27611

1 "
LH

Not previewed by NSRN staff.

\ o ¥ e cm i ey Co .
- ASSERTIVE DISETEéINE_INTHE’CLASSRDOM R a ;

E) ES

Lee_éantéf} author of Assertive Discipline, axglainé?and'aemanstrates
his “take charge" approach to achieving discipline in the classroom.
Canter's systematic approach enables teachers to set firm, consistent =~ .

-+ limits while recognizing students' needs for warmth and positive ' :
"support. Classroom scenes illustrate this new approach which has
resulted in-an eighty percent reduction in disruptive behavior in
just the first week of use. ' o ‘ !

'Filmstrip h -

Purchase: $45 - = - . _

pidtributor: Media Five Film Distributors
A 3211 cahuenga Blvd. West

e Hollywgod, CA 90068 .
‘Teléphone (213) 851-5166

%

Not previewed 'by NSRN staff.- IR o

“ap-




MULTIMEDIA MATERIALS ON DISCIPLINE FROM THE NATIONAL EDUCATION ASSOCIATION

The intent of this product is to encourage understanding and attitude
change, as well as provide information and increase skills. The material
deals with the subject of discipline.

Describer critique: This is an inexpensive pfoduct that covers many areas
on the issue of discipline. The technical overall quality is very good.
The tapes and filmstrips move at a good pace and re good stimulators of
discussion==the written questions with them are very helpful for the group
leader to use. The resource material is good, but if the group is large
it might.bé wise to order more copies. Some of the material is outdated.

Intended for students, administrators, and the general public interested
"in problems of classroom discipline. All grade levels.
Multimedia
Purchase: §75.03 3 v
Distributor: National Education Assbciation
Order Department
The Academic Buil ling
Saw Mill Road
West Haven, CT 06516

Not previewed by NSRN staff.
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Course 2

Discipline
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Resource Request Form

Please send me the following National School Resource Network Resource Materials:

Name _ .
Title

Address

Ph@ne;

School . = R

(Street)

N ~(City) (State) ~ (Zip)
Course Ref. ) t No.
+D T | Copies




